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LANGUAGE ACROSS THE CURRICULUM

Introduction to the Course and Block

‘Language — as a constellation of skills ...cuts across school subjects and
disciplines. Speech and listening, reading and writing are all generalized
skills, and children’s mastery over them becomes the key factor affecting
success at school. In many situations, all of these skills need to be used
together. This is why it is important to view language education as
everybody’s concern at school and not as a responsibility of the language
teacher alone.’

The document further states that, “Language education is not confined to the
language classroom. A science, social science or mathematics classis ipso
facto alanguage class. Learning the subject means learning the terminology,
understanding the concepts and being able to discuss and write about them
criticaly.

The concept of Language Across the Curriculum emphasises the key role
language playsin learning. It is based on the understanding that language and
thinking are deeply connected and that language promotes learning. Consider
the process of learning: learning takes place when new facts are assimilated
through listening and talking, reading and writing about what is being learnt,
and by relating this new learning to what has been learnt before or the previous
knowledge. Speaking and writing involve thinking, what we write and speak
is amanifestation of that thinking. To give an example: If a student is asked
prepare a project report in Science or History, he/she will plan and structure
of the report and use both, language competencies and subject-specific ways
of perception, observation, conceptualisation and finally, communicating the
same to an audience of peers or teacher. Thisimpliesthat when oneis writing
observations, opinions, insights and experiences in Science or History, or in
any other subject, not only the content hasto be accurate and appropriate
but also the language chosen has to be appropriate and communicatively
efficient. Language helps in conceptuaising and expressing our thought clearly.

The task of the teacher isthat of developing language abilities into subject-
specific thinking and communication in each and every subject. Teachers need
to build cognitive and communicative competencies in learners while teaching
their specific subjects. What teachers need to know about the subject matter
they teach extends beyond the specific topics of their curriculum. For example,
while English teachers need to know about particular authors and their works,
about literary genres and styles, they also need to know about interpretation
and criticism. A history teacher needs content knowledge but must also
understand what history is: the nature of historical knowledge and what it
means to find out or know something about the past. History teachers want
their studentsto understand that history in fundamentally interpretive. Learning
history means studying accounts of the past have already been constructed
aswell as learning about aternative accounts of the same phenomenon and
how such accounts are constructed. Nevertheless, teachers may adopt either
a teacher — centered and teacher-fronted pedagogy or a student-centered
approach to teaching the same content.



Language Across the Curriculum, advocates an understanding and transaction
of the curriculum based on the following premises:

e Languageis more than communication skills

e Languageis aso linked to the thinking process

e Languageisatool for conceptualising, for thinking, for networking
e Language supports mental activity and cognitive precision

e Language for academic purposes helps to express thoughts more clearly
(thisis especially true for writing)

e Language helpsto structure discourse and practise discourse functions

This Course attempts to sensitise the teachers to the linkages between language
and learning and to motivate them to adopt such practices in teaching of their
specific disciplines so that language becomes a tool for facilitating learning.

This Course has two Blocks, namely, Understanding Language Across the
Curriculum and Teaching and Assessing Language Across the Curriculum.

The first Block starts with a discussion on the relationship between language
and society, this understanding is significant because language is acquired and
used in the context of society. Language is subject to variation because of
different factors such as region, and social and personal factors. This
understanding enables us to view language as a dynamic entity and not a
static one and has important implications for classroom teaching, especially in
the context of multilingua classrooms. The concept of multi lingualism suggests
that the basic functions of language are first acquired in the mother tongue(
LS/L1), then extended to language use in every subject, and explicitly linked
to competence goals defined second language learning. This understanding
has significant implications for teaching listening, speaking, reading and
writing in the second Block. The third and fourth Units of the Block focus on
the need to develop academic language appropriate for specific subjects and
to provide opportunities for student-led interactionsin the classroom.

In the Second Block, we focus on all four skills of i.e., listening, speaking,
reading or writing. In real life however, it isnot easy to separate the four skill,
as most language are preceded or followed by a different skill. Listening may
be followed by speaking or reading or writing. This integration is constant and
confusing for the teachers and learners to understand and practice.

However, teaching of these skills separates the skills in the way which is easy
to understand and practice, therefore, in the Block these have been presented
as separate Units. This order of presentation will help the teachers to organise
their activities in some order and will enable them to decide what exactly the
aim of their teaching is so that they can make choices accordingly, ideaisto
organise learning activities in some order.
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UNIT 1 LANGUAGE AND SOCIETY

Structure
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1.8 Key Words

1.9 Suggested Reading

1.10 Answers

1.0 OBJECTIVES

Language is used primarily to communicate with other people, that is, language
isused in society. Thereis a close relationship between language and society.

In this unit we shall discuss the following dimensions of language in society:
e Languageisnot astatic entity but subject to variation
e  Thisvariation could be due to:

Social Factor s such as geographical location, socioeconomic status, caste, ethnic
group, and so on.

Personal factors such as sex and age.

Context of the situation such as topic of conversation, relationship between
participants, and mode of communication

1.1 INTRODUCTION

Asteachersteaching in English, sometimes we fedl that one of our important jobs
isto correct the sudents’ spoken and written English. In other words, we have
in our minds a standard English variety, against which we judge the students

responses.
But when you go back home or even listen to other teachersin the staff room,

you will notice that not only do they speak different languages, but they speak the
same language in different ways from you.
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For ingtance, if you and your neighbours are Hindi mother tongue speakers, you
can talk to one another and understand each other quite eadly. Yet, you must be
aware that you do not speak exactly like your neighbours. A young neighbour
(say ateenager) would probably use alot more dang than you, a particular lady
may have a very ‘correct’ pronunciation. Another neighbour is a ‘purist’ and
insists on speaking a sanskritized variety of Hindi. These unique characteristics
of aspeaker are referred to asthe speaker’sidiolect. In fact, we are often able
to recognize different individuals by their distinct speech and language patterns
(i.e. idiolect), and indeed thisis a fundamental feature of self-identity. However,
beyond these individual differences, the language of a group of people may
show regular variations from that used by other groups of speakers of the
same language. For example, the Hindi spoken by people living in Benaras
is systematically different from the Hindi spoken in Delhi and Aligarh. These
groups of people are, therefore, said to speak different dialects of the same
language.

The systematic or dialectal differences may be due to social factors, regional
separation (as above), class, caste, and ethnic group and so on. The linguistic
differences could also be due to personal-social factors such as sex and age.
The context of the situation could also lead to a different variety of the
language being used.

In this unit, we shall make you aware of these broad socia factors which lead to
linguistic diversity. We shdl also dwell on the question of astandard variety. These
factors will enable you to understand that language is a social phenomenon,
dynamic and changing, and not a static goal which we all have to achieve.

1.2 REGIONAL VARIATION

If we travel from one place to another in aparticular direction, we notice linguistic
differences, say, from one village to another. When the areas are close to each
other, the differences will be relatively small. However, the further we get from our
starting point, the larger the differences will become from that point.

For instance, take the case of Hindi spoken in different parts of India. We can
find differences at the level of sounds, as well as vocabulary and grammar.

We give you some examples of Khari Boli (Hindi of Delhi) and Bhojpuri (Hindi
of Eastern U.P)

Differences at the level of sounds
English Khari Doli Bhojpuri
‘boy’ ladka larikallaika
“fish machdli mecheri
“fire aeg aagl
‘to take' lena leb




Differences at the level of words

English
‘tree
‘e’
‘gram’
‘foot’
‘light’

Khari Doli

per
[llaas s
chana

paer
praiash

Bhojpuri

god
anjor

If we look at the situation in Andhra Pradesh, the dialect spoken in Telangana

contains a lot of Hindi-Urdu words which are absent in other areas.

Lets broaden our canvas a little, and consider the native varieties of English.
We will notice that there are several differences between British, American
and Australian English, not only at the phonological and lexical level, but

also a the syntactic level, which is most resistant to change.

M orphosyntactic forms

British English American English
Present Past and Past Past and Past
Participle Participle
burn burnt burned
dwell dwelt dwelled
spill spilt spilled
learn learnt learned
smell smelt smelted
Different Words Same Meaning
Australian English British English
paddock field
picture theatre cinema
singlet vest
to barrack for to support
bludger a loafer, sponger
American English British English
faucet tap
sophomore second year student
generator dynamo
couch sofa
monkey wrench spanner
can tin
queue line
gas petrol
sidewak path
molasses treacle

Language and Society
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Check Your Progress 1
Notes: @) Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.
1. What arethe reasonsfor people speaking differently from one another?

2. You evidently belong to aparticular region, and ether speak that didect
or have some knowledge of it. Now talk to another speaker of the
same language who belongs to another region. Write down five words
which are pronounced differently from your dialect.

1.3 CASTEDIALECTS

In many parts of India, especially rural India, society is stratified into different
castes. These caste dialects were originally spoken by stable, clearly marked
groups, separated from each other, with hereditary membership, and with little
possibility of movement from one caste to another. However, increasing education
and urbanization has narrowed down these linguistic differences. Certain examples
from Telugu are given below which were initially due to caste differences, but-
now exist hugely as a case of rural vs urban speakers.

At the level of words

Word Urban (originaly Rurd/ (originaly
Brahmin) Variety Non-Brahmin) Variety

‘What' eemiti eeudi

‘sai’ chiira jabbu

kooka sckness roogam

At the level of sounds
‘went’ velleanu dleanu
‘lakshmi’ lakshmi lacmi (Goddess)




Check Your Progress 2
Notes: @) Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.

1. Arethere any linguistic difference because of caste in your language?
Write down the differences that you notice.

1.4 THE STANDARD DIALECT

You must have heard terms such as the * pretigious Sandard’, ‘ standard variety’,
and so on. What do these terms imply? The standard variety is usudly thet variety
whichisused in print, and is normally taught in schools, and to foreigners learning
the language. It is a variety that is codified, i.e. grammar books and dictionaries
are written on the basis of this variety. Moreover, it is used in news broadcasts,
and spoken by educated people. Many people consider this variety as the ‘red
language’, and differences from it as dialects. However, thisis only one variety
amongst many, and its importance lies in the fact that it has attained a certain
pregtige.

As Hudson (1980) has pointed out, atypical Sandard didect often passes through
the following processes:

Selection: A particular language is selected to be developed into a standard
language. This selection could be due to socia or political reasons. However, in
some cases the chosen variety has been one with no native speakers at all — for
ingtance Classical Hebrew in Israel and Bahasa Indonesiain Indonesia.

Codification : Some agencies write dictionaries and grammar books about the
chosen variety, so that everyone agrees on what is correct. Once codification
takes place, it becomes necessary, for the citizensto learn the correct forms, and
not to write the ‘non-standard’ forms of their dialects.

Elaboration of function : The sandard variety is associated with dl the functions
of the central government, i.e. parliament, law courts, in bureaucratic, educational
and scientific documents of all kind’).

Acceptance: Thisvariety is accepted by the people as the national language of
the state. Once this has happened, the standard language serves as a strong
unifying force for the sate, as a symbol of its independence from other states.

But what are the social reasons for one dialect becoming so prestigious? One
reason could be that the dialect is spoken in the political, commercia and cultura
centre of the country and gainsin importance because of that. The dominancein
France of the Parisan didect, and in England of the London dialect, is attributable
to this cause. In the United States, Standard American English isidentified with
the educated white middle class, and it reflects the genera biasinthe USA to the
white middle class vaue system.

Language and Society
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However, we must be very clear about one point. A standard diaect may have
severa functions. It may bind people together, or provide acommon written form
for multi dialectal speakers. But, inlinguistic termsit is neither more expressive,
nor more logical, nor more correct or complex than any other diaect. There are
no scientific or linguistic reasons to consider it superior to any other dialect. All
didects are equaly effective forms of language, in that any idea or desre that can
be expressed in one dialect can be expressed just as easily in any other dialect.
L abelling one particular dialect as standard is a sociopolitical judgement,
not a linguistic one. In countries throughout the world, the standard national
language isthe didect of the subculture with the most prestige and power.

Check Your Progress 3
Notes: 8 Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.

1. Wha isasandard didect?How did it attain prestige? I sit scientifically
superior to the other dialects?

a standard.

1.5 PERSONAL FACTORSLEADINGTO
VARIABILITY

In the previous sections we discussed the socia reasons for linguistic variation
even among speakers of the same language. In this section we shall discuss
individual attributes of the speakers, i.e. sex and age, which may cause
variation in their speech.

1.5.1 Sex Differences

Linguigtic research has shown that in many societies, the speech of the men and
women differs. In some conservative societies this could be due to segregation of
the sexes. But what about societies where men and women communicate freely
with one another? Why, then, do such differences arise? Labov (1966) and
Trudgill (1972, 1974) have looked a western societies of America and England,
respectively. They demonstrated through several examples, that women used
linguigtic forms associated with the pregtigious standard more frequently than men.
They suggested three possible main reasons for this:

(i) The social postion of women in society isless secure than that of men, and,
generaly speaking, subordinate to that of men. Therefore, it becomes
necessary for women to signal their social status by how they appear
and behave (including linguistically), than by what they do.



(i) In most societies a certain roughness and toughness of speech is
considered a favourable masculine attribute. Society, on the other hand,
expects women to be more correct, discreet, quiet and polite, and
increases the pressure on them to use more ‘correct’” and prestigious
linguistic forms than men. For example, use of swear words in acceptable
for men, but not for women.

(i) Women's traditionally greater role in child socialization leads them to be
more sengtive and careful to norms of ‘correct’ and *accepted’ behaviour,
and thisincludes linguistic behaviour.

With regard to Indian languages, not many studies have been conducted. There
was one study by Mukherjee (1980) who worked on the assimilation of Hindi
speech by Bengalis and Panjabis living in Delhi. She too found that females of
these communities showed a higher percentage of assmilation of linguistic features
associated with Hindi, than maes. She dso attributed this phenomenon to socid
insecurity.

In so far as foreign/second language learning is concerned, the majority of the
studies seem to favour females as better second language learners and usersthan
males.

Some other interesting psychological reasons have been cited for better linguistic
performance by girls. Robinson (1971) has suggested that one reason why girls
seem to perform better than boys is probably due to there being more females
teachersin schools. It is possible that boys react to thiskind of female domination
in anegative way and regject the standard English which is taught along with other
aspects of the female value system.

It isalso speculated that girls are more adept in second language because of thelr
differential socidization from boys. Girls are socidized in such away that they find
it easier to muster the “empathic capacity”. the ability to identify with other
peopl€e's fedings and gppreciate detall s of their behaviour which is such a sgnificant
factor for fluency in L2.

1.5.2 Age

It has been observed in severa sociolinguistic studies that there is a marked
difference between the speech of the older generation, and that of the younger
generation, One of the factors for this could be age grading. It is widely
recognised that there are characteristics of linguistic behaviour which are
appropriate for different stagesin a speaker’s life span. For example, teenagers
use certain dang items, and give them up when they become adults. You'll
also notice that older people use certain forms only when they become old.

The difference in the speech of different generations is aso useful for
indicating language change in progress. William Labov (1972) talks about
language change in real time and apparent time. Studies of linguistic change
in ‘rea time’' are longitudinal in nature and, therefore, not aways possible
for aresearcher to carry out. An aternative is to investigate linguistic change
in ‘apparent time', which is done by comparing the speech of the older
people with that of the younger people, whereby the speech of the older
persons constitutes the older patterns, and those of the younger persons, the
newer patterns, and the difference between them are considered to show
language change in progress. This language change may occur due to purely

Language and Society
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linguistic reasons, but it is often the consequence of various socio-psychologica
pressures which operate on different generations and which get reflected in their
Speech.

Check Your Progress 5
Notes: 8 Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.

1. Isthere any difference between the linguistic ability of the girls and boys
inyour class, especidly with regard to English ‘ Uf thereis, what do you
think isthe reason for it~

1.6 VARIATION DUE TO REGISTER

So far, we have looked at language variation according to the social-persond
characteristics of the speaker (such as the region to which one belongs,
socia class, caste, sex, age, and so on). Now we will look at speech variation
according to the different social situations/contexts in which a speaker finds
himself/herself’.

Many factors can come into play in controlling the kind of language a speaker
uses on different occasions. For example, if one talks to one's colleagues about
their work, the language islikely to be rather different than one will use, say, at
home with one sfamily. In other words, the language will depend on the relationship
between the participants engaged in the act of communication. With one's family
oneis likely to be informal, with one's colleagues the language would be more
formal, and with the boss the most formal.

Example
To wife: Hurry up we'll be late
To colleague: It's time we left, we'll be late for the meeting

To Boss: S, it's 3 o'clock, and the meeting’s at 3.15, shouldn't we
leave?

Thistype of variation is more formally encoded in some languages than in
others. In Japanese, there are different terms used for the person one is
gpeaking to, depending on the amount of respect or deference one wishes
to show. Franch hastwo pronouns (tu and vous), with the former reserved
for close friends and family. Although English does not have such pronoun
digtinctions, there are definite options available for indicating one's relationship
with the person one is addressing (Yule, 1985).




Differencesin formaity aso occur in the written language as well. Example,
Just a short note to tell you that we reached home in one piece.
Thisisto inform you that we' ve reached home safely.

The formality-informality scale overlaps with another variable, namely the
subject matter of the conversation. Topics such as quantum physics and
internationa economics are likely to produce linguistic varieties which are
more formal than those used in discussions on cooking and politics.
Moreover, the language of the various disciplinesitself is different. The
language of law is quite different from the language of medicine,
which in turn is quite different from the language of engineering.
The‘variation ismostly at the level of vocabulary, although in a few
cases, there is a specialized syntax as well.

Example:

All one can say is that the child’s lexicon is drawn from more than one
language, while the grammar is gill in the early developmental stages.

The state shall promote with special care the educational and economic
interests of the weaker sections of the people, and, in particular, of the
Scheduled Castes and Scheduled Tribes, ——

In batch system modédls, the biologicad components and a supporting nutritive
medium are added to a closed system.

The filamentous bacteria comprise only afew gcnera.

L anguage also varies accordingly to whether it iswritten or spoken.
Other things being equal, written English is more forma than spoken English,
and this pertains to other languages as well. To give an extreme example,
in Tamil and in Bengali, thereis a clear and rather considerable difference
between aliterary variety (grandika) of the language and a colloquia variety
(vayavahirka) . Therefore, variation could be due to the mode of
communication.

From the above discussions we have distinguished speech according to
three generd types of dimension: relationship between participants, subject
meatter of conversation and mode of communication, i.e. speech or writing.
Michael Halliday (1978) calls these three general types of dimensions:
field, mode and tenor. Field is concerned with the purpose and subject
matter of communication, mode refersto the means by which communication
takes place, notably speech or writing; and tenor depends on the relations
between participants.

Another widely used model has been proposed by Dell Hymes (1972), in
which no less than thirteen separate variables determine the linguigtic items
selected by a speaker, apart from the variable of ‘dialect’. It. is very
doubtful if even this number reflects dl the complexities of regigter differences
Nevertheless, each of these models provides a framework within which any
relevant study of speech similarity and difference may be located.

Language and Society
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Check Your Progress 5
Notes: 8 Writeyour answersinthe spacegiven below:

b) Compareyour answerswith those givenat theend of the Unit.

1. Givethree examples of language variation according to the relationship

between the participants.

2. Look at the generd aswdll asthe business section of a newspaper. Are

there differences only in the lexicon - or are there differencesin the
syntax as well?

Languagesin theClassroom : Multi Lingualism

Have you ever wondered how easily you are able to talk to your parents
in Punjabi (or whichever languageisyour mother tongue), or in English
to your school Principal, or in Hindi to your school-teacher-friends, or
sometimesin a mixture of English and Hindi to your studentsin school?
Isn't it amazing that this quality of being able to talk in several lan-
guages to different people in different situations comes as naturally to
usasperhaps, smiling! Itsalmost asif we maintain multipleidentitiesat
the same time.

And what about our studentsin school? You must have observed Moloy;,
Priya, Subroto, Arthi, Sukhvinder and many others from various lin-
guistic and cultural backgrounds communicating freely with each other
outside the classroom. Why isit, then, when these very studentswho are
adept users of language, face major difficultiesin alanguageinside the
classroom'? and the smiling faces become sad in no time.

Itisironical yet true, that in a multilingual country like ourswherethere
are more than 1,652 languages spoken, where print media uses around
87 languages, whereradio broadcastsarein over 71 different |languages,
where schools use more than 47 different languages as a media of in-
struction and where administrative work is conducted in 13 different
languages (Census of India, 1971), we have classrooms where the free-
dom to use on€e’s language has remained a distant dream. Thereis a
continuous pressureon studentsto onlytalk in Englishina English class-
roomand in Hindi ina Hindi classroom.

Should we not, aslanguage teachers, rethink about our classroom prac-
tices and see how best we can help our students enhance their power of
expression? Should not a multilingual classroom setting demand multi-
lingual solution? Isit not time that we stop playing lip service to multi-
lingualism and begin using it asa classroom resource?

This unit is an attempt to urge you to keep the multilingual reality in
mind each time you enter your language classroom and help them ex-
plore the potential and power to develop language skillsus naturally as
amiling!




Check Your Progress 6
Notes: 8 Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.

1.  Think about your own classroom practices for awhile. Do you conduct
your classroom teaching only in English or use Hindi Regiond language
aswell? Why! Justify your approach.

2. Do you dlow your students to respond in Hindi or any other language
in the English classroom? What are your reasons for allowing or
disallowing the use of other language(s) in the English Language
classroom.

3. How do you view your role as ateacher? Do you think your roleis
to impart knowledge or do you think it is smply to fecilitate the sutdents 7
Give reasons to support your answe.

1.7 LET USSUM UP

In this unit we have tried to show you the close interrdationship between language
and society. A person’s speech may vary due to regiond separation, differences
in socio-economic status, caste and ethnic background.

Personal characterigtics such asthe sex and age of aperson aso lead to differences
inlanguage.

Findly languages vary due to the situation oneisin, which would include whom
oneistaking to, the topic of conversation and the mode of communication .

1.8 KEY WORDS

Dialect . A variety of alanguage, spoken in one part of a
country (regiond dialect), or by people belonging
to a particular social class (socid dialect).

Idiolect . Thelinguigtic system of an individud, i.e., her/his
personal diaect.

Language variation . Difference in linguistic behaviour because of
differencesin region, socid class, occupation, sex,
etc.

Language and Society
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Purigt : Onewho inggts on preserving what She consders
the ‘correct’ form of language, and is against
language variation and language change.

Register . Variety of language defined according to their use
in Situations, i.e. according to the relationship
between the participants, the topic of discussion
and the mode of communication.

Regional variation . Variation in speech according to the particular area
when' aspesker comes from. Variation may occur
with respect. to pronunciation, vocabulary, or
syntax.

Social dialect . avariety of alanguage used by people belonging
to a particular/ similar socioeconomic and/or
educationd background.

Standard variety/dialect : the variety to alanguage which has the highest
status ill a community or nation, and which is
usually based on the speech and writing of
educated native speakers of the language. A
gandard variety is usudly described in dictionaries,
grammars, taught in schools and universities; and
used in media

1.9 SUGGESTED READING

Chamber, JK. and Trudgill, P. 1980. Dialectology. Cambridge: Cambridge
Univergity Press.

Coates, J. 1986. Women, Me” and Language. London: Longman.

Hudson, R.A. 1980. Sociolinguistics. Cambridge: Cambridge University Press.
Labov, W 1972. Sociolinguistic Patterns. University of Pennsylvania Press.
Trudgill, P. 1983. Sociolinguistics. 2nd edition. Harmondsworth, Penguin.
Wardaugh, R. 1986. An Introduction to Sociolinguistics. Oxford: Basil Blackwell.

1.10 ANSWERS
Check Your Progress - 1

Check Your Progress - 2
Check Your Progress - 3
Check Your Progress - 4

1. Adandad variety isadidect which has ganed prestige in a speech community.
It cuts across regional differences, and therefore provides a uniform means of
communication. It is a variety that is codified, i.e., dictionaries and grammar
books are written on the basis of this variety. Moreover, thisis the variety used
in mass media and education. One reason why a dialect attains prestige and
becomes the standard is that it is spoken in the political and cultural centre of the
country, and gains in importance because of that.

No, thereis no scientific reason for its superiority.
Check Your Progress - 5
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20 OBJECTIVES

After reading this unit you will be able to:

understand the relationship between language and learning in the context
discipline-based teaching;

undergand what mother tongue, bilingualism and mutilingualism mean in the
Indian context;

discuss the responsibilities of a subject teacher in a language across the
curriculum classroom;

discussthe role of ateacher in motivating learnersto think criticaly, analyse
and synthesize in the context of teaching different subjects and the role of
language in facilitating these aspects;

explain ( with examples) how various texts are structured in different styles
and recognizable patterns; and

analyse the significant role of language proficiency to teach content areas
and the need for ateacher to integrate acquire the knowledge to do so with
the help of different approaches.

21

INTRODUCTION

The subject of this unit, asyou can see from thetitle, has two important segments —
Language and Learning. What is the connection between the two? Let us attempt
answering the questions given below.

Isit essential to learn more than one language®

Do we need to be proficient in a language to learn mathematics?

19
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e Isitimportant for our studentsto be careful about spelling, grammar, and
coherence in and among paragraphs besides being aware of the diverse but
relevant organizationd patterns when we are sudying different school subjects?
Or because these elements pertain to language classrooms, they need not be
the concern of the subject teacher?

e  Will being an efficient and competent reader and an adept writer in alanguage
help usin transferring the skills learnt in language classrooms to master
other curricular subjects?

e What isthe difference between skill subjects and content subjects?

2.2 LANGUAGE LEARNING —FROM THE
MOTHER TONGUE TO OTHER TONGUES

Matlin (1989) has observed that ‘the use of language is one ahility that most
differentiates humans from other animals . Humans acquire language naturaly and
use it for avariety of purposes, including communication, self-expression and
information storage and transmission. It is during period of infancy and early
childhood that humans under norma circumstances acquire language naturally.
While language comprehension precedes and outstrips language output, children
grow increasingly skilled in monitoring their language output and correcting their
mistakes. At more advanced stages of cognitive development, children become
aware of the interactive nature of communication. They aso become aware of
ther role as listeners and monitor their own responsesto other speakers as they
develop a sense of which responses are appropriate and which are not.

MOTHER TONGUE

The language to which a child is predominantly exposed from infancy is known
asthe mother tongue or first language. In most cases, the language acquired is that
of the biological parents, but adopted children acquire the language of their adopting
parents. Thus, one'sfirst language is associationd in the sense that it is acquired
from the environment and learning, not from any physiological inheritance. The
mother tongue is so labelled not because it is the mother’s tongue but because
like the mother it is the central factor behind the nurture of the children’s menta
and emotional makeup. Their perceptions, comprehenson, responses, creative
expressions, thinking and analysis — all are maximally developed through the
medium of the mother tongue (NCF-2005). To quote Sri. S. N. Chattopadhyay,
"Besides being the most potent means of communication, mother tongue is the
most effective means of transmission of culture. Mother tongue is endowed with
the eloquent virtues of speed, clarity, spread and comprehension.” None of the
educationists and policy makers contend or challenge the importance of the mother
tongue in introducing the child to literacy i.e. when the child begins knowing
words, ingtructions, their contextual and associational meanings for appropriate
goplication in day-to-day life, or the role of the mother tongue in concept formetion,
critical thinking and creativity and in imparting socid vaues. At the same time,
merely conversing in and comprehending the mother tongue to complete reading
and writing tasks set in the classroom is not sufficient for achild in acountry like
India. Why? Because if literacy is monolingua and restricted to the language of
the ethnic community, wouldn't al channels of interaction with other communities
gpeaking other languages be closed? And wouldn't the consequent isolation from
other communities and the fragmentation of the society, in generd, lead to inevitable
dagnetion?




LANGUAGE DIVERSITY IN INDIA

Way back in 1894, Sir George Grierson, a British magistrate resident in India,
conducted a Linguistic Survey of India, (which included what are now Pakistan
and Bangladesh,) and found the existence of 179 languages and 544 component
didects of these languages in Northern India. He excluded the Dravidian spesking
parts of South India. Shortly after gaining independence, the Indian government
created states based on linguistic boundaries. For the most part, each state has
amgority language which takes precedence over the many others which exist in
the region. The officid language is not always the majority language of the sate;
for example, many of the north-eastern states use English for this purpose. Others,
such as Gujarat, use Gujarati and Hindi as their officid language. The linguistic
demography brought out by the 1961 census of Indialisted 1652 mother tongues.
In the findings of the 1971 census the figure was substantially reduced, and only
108 languages spoken by more than 10, 000 people were officidly recognised.
The census of 2001, recorded the existence 1365 rationalised mother tongues,
234 identifiable mother tongues and 22 mgjor languages. The language-related
data of the 2011 Census have not been released by the Government of India.

In an informal attempt to bring to the world's notice the phenomenal language
divergty in India, Dr. GN. Devy, Chief Editor of the monumenta Peopl€'sLinguistic
Survey of India, provides an overview of the extant and dying languages of India
as perceived by their speakerstill 2011-12. It isnot surprising that in a country
where 780 mother tongues belonging to six language families,( viz. Andamanese,
Sino-Tibetan, Indo-Aryan, Dravidian, Austro-Asatic and Tai-Kadai) co-exist-- it
isdifficult, rather impossible, to use only the mother tongue outside the four walls
of one's own home or unless people are compelled to stay in some remote corner
of the country not having any contact with others. But thisis never the case in
India. Language diversity is an accepted fact and way of life. No Indian has one
single language. "We speak one language at home, one language of the street,
another of the province, besides the language of communication. Even while
speaking, we are always trandating from one language to another,” said the
President of the Sahitya Academy in 1995.

THREE LANGUAGE FORMULA

The Indian Congtitution recognizes twenty two scheduled languages. But in many
casss, alanguage that may or may not be the mother tongue of the student isused
as amedium of instruction in the school that the child goes to. The government
schools in the sates provide for ingruction in the regional language of the state
e.g. Bengali in West Bengal or Tamil in Tamil Nadu. The fact remains that no
Indian student can ever hope to complete his schooling and higher education
without learning two or three languages. The Government of India promoted the
three-language formulaat least till the secondary level ( Class X) as recommended
by the Education Commission (1964 -1966) and the National Curriculum
Framework -2005 so that school going children in India can learn their mother
tongue, the gate or regiond language and English. Most Indians, particularly those
in urban areas, grow up in amilieu of multiple languages. Simply put, having to
interact with many languages does not strike most I ndians as being anything out
of the ordinary. When communicating with others, Indians use whatever language
or mixture of languages that is understood by dl parties. Code-switching is quite
common and extensively used.

Language and L ear ning
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In fact, the National Curriculum Framework 2005, states that in many cases,
children come to school with two or three languages dready in place at the ord
—aural level. They are able to use these languages not only accurately but also
appropriately. “Grassroots Bilinguaism” iswidespread in India

2.2.1 Language Learning — From the Mother Tongue
to Other Tongues

Some of us as English language teachers teach English through rules of grammar.
Isthat the only way we can teach our students English or is there another way?
Somebody hasrightly said that languages are best learnt when the focusis not on
language learning. What does this mean? It meansthat instead of focusing on
language structures, it would be more fruitful to focus on the messages contained
in those structures. Let the students explore and discover or derives the rules of
English on their own.

But how can we do that? Let us take the cnsc of teaching plural-formation in
English usng the multilingual method. In acontext like Delhi, it islikely you'll have
Bangla, Punjabi, Tamil, Garhwali and many other mother tongue speakers besides
Hindi in your classroom. Follow the following simple steps:

English

Hindi M alyalam Assamese Bangla

Cap:caps <9 :<ifudi  tappu: tappigd tupi : tupibore tupi:tupiguli
Dog:dogs &« @l patti : pettigdl kukur : kukurbore - kukur:kukurguli
Book : books farare : feard  pustakam : pustakgal kitab: kitabore  boi: boiguli

Cat : cats faeett : fafeerdt puchcha: puchchagal mexuri:mexuribore  billie: bilieguli
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Even with thiskind of little data on board, the students could be asked to observe
and identify the plura makersin each language. In one glance, the students will
be able to tell you that the plural makersin Englishis—s, in Hindi it isiya, and
— e, inMalyalamit is— gal, in Assamese it is— bore and in Banglait is— guli.

The students could be further initiated into thinking that athough English has— <
asaplura maker, itsreadlizations are different (i.e. it has the sound — sin caps
but it has the sound — z in dogs) or that there are certain exceptions in the
language which do not take — s as their plural makers (for example ox : oxen,
sheep: sheep; tooth: teeth; etc.) Or that Hindi has more than one plural maker or
that there is a connection between the singular and plural as the final sound of
singular decides the shape or form of the plura in English and Hindi, or that just
like English, dmost dl languages have exceptions where tlic plural maker cannot
be suffixed.

Let us take yet another example of question-formation in grammar teaching.
Adopt the same gpproach asin the teaching of plurals. Give them certain questions
in English and ask the students to give equivalent of those questionsin their LI.
Again the data that you clicit may look like the following.



English: Where did you go yesterday”

Hindi: I HeT PEl MY o ?
Haryanvi: q @it fob war o ?
Punjabi: gl @dl b U A ?
English Why are you crying?

Hindi: S U
Haryanwi: q w8 ?
Punjabi: gl &l T T B Y

English What have you brought
Hindi: AMY R AN T 7
Haryanwi: P AT
Punjabi: g @1 oy = ?

The students will be able to identify the question words in al the languages,
observe the similarities across the Indian languages such as, that, the question
word beginswith — K in Indian languages whorcas it begins with —wh in English;
that the question word always comes at the sentence-initial position in English
whereas it is not the case in Indian languages.

You will notice the level of excitement and involvement as the students are initiated
into observing, exploring and deriving rules on their own. Inthe process, they' |l
soon discover that their own language is just as rule-governed as any other.

Check Your Progress — 3

1. Elicit some data of a least two Indian languages on the degrees of adjectives
(i.e. comparative and superlative). Derive the rules on the basis of the data
and discuss the smilarities or dissmilarities acrossthe languages. You could
begin like this:

@ (b) © (d
Engiish Hindi

2.2.2 Skills Acquired in the Mother Tongue are
Transferrable

Research has shown that many skills acquired in the mother tongue or the first
language can easily be transferred to another language. e.g. if alearner develops
good reading skillsin Bengali, he/she is likely to be able to apply these skills for
learning English. But in India the craze for English medium instruction leaves
thousands of children illiterate in their mother tongue with equally low levels of
achievement in English.

Language and L ear ning
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Activity 1

1. What are some of the advantages of knowing and learning your
mother tongue very well? Do bilinguals have any advantage over
monolingual s?

2. In how many languages are you proficient? What is your mother
tongue and why and how did you learn your second language?

3. What, according to you, would be the effects of learning English on
a learner who belongs to:

a. an educated, affluent family in a metropolitan city and attends
an English medium public school from day one of her schooling?

b. a lower middle class family in a small tomn who goes to a
Government school where English istaught as one of the subjects
from class V onwards?

c. List the factors that affect the learning of English in situations
(@) and (b).

4, J.C. Richards and T. S Rodgers state that “ some 60% of today’s
world population is multilingual. From either a contemporary or a
historical perspective bilingualism or multilingualism is the norm
rather than the exception.” Justify your ansmer with examples
from at least three countries around the world.

2.2.3 ‘Translanguaging’ *

‘Trandanguaging’ is a relatively new term for an age-old practice — that of
switching between the languages one knowsin order to maximise communicative
potentid. Trandanguaging isflexible multilingualism. Whether it involves combining
elements from different languages in the same utterance (‘ codeswitching’) or
aternating between languagesin different parts of atask, it isanatura means of
employing one's linguistic resources to their greatest effect. It occurs because
individuas associate a given language with a specific

Multilingudism in the classroom task, topic or Stuation, or because some concepts
(such as‘the Internet’) tend to be more commonly expressed in a given language,
or because it can be playful and witty. Trandanguaging is something most people
do all the time with their friends, family and other members of the community
without even thinking about it.

In the classroom, trandanguaging may involve:
e trandating between languages
e comparing and being playful with different languages

e mixing words and expressions from different languages in the same spoken
or written utterance

e using the home language in one part of an activity and the school language
in another part.

Thus, students might listen to information in one language and explain the gist of
it oraly or make written notes about it in another. Similarly, they might read atext



in one language and talk about it or summarise it in writing in another. As a
resource for both teachers and students, trandanguaging has many educationa
benefits because it:

e validates multilingualism, viewing it as a valuable asset rather than a problem
or atemporary transitiond interactional tool in early schooling

e represents amore efficient and effective teaching and learning technique than
is possible in one language only

e offersopportunities for individuasto develop rich and varied communicative
repertoires for use within and outside school.

Case Study: Trandanguaging in the classroom

Mrs Indra, a Class IV teacher in a rural school outside Bhopal, describes
how she has started to incorporate transdanguaging in her language lessons.
Many of my students are not first-language Hindi speakers. Snce | started
incorporating transanguaging practices into their language lessons three
months ago, they have become much more talkative and engaged in their
learning. Their confidence in using Hindi has noticeably improved too. |
have observed that monolingual Hindi speakers in my class are starting to
pick up words and phrases from their classmates as well. If my students are
going to read a section or page of their Hindi textbook, | begin by introducing
the topic, inviting my students to volunteer anything they know about it and
encouraging them to trandate the key Hindi vocabulary into their home
language. | ask themto help me if | can’t follow what they are saying. | then
ask my students to read a section or page of their Hindi textbook aloud in
pairs or small groups, or silently and independently on their own. In either
case, | invite them to pause at the end of each page or section and discuss
what they have just read with their partner or other group members, making
sense of it and establishing the meaning of any unfamiliar words together.
| suggest to them that they use their home language for this. | encourage
them to add any new words or expressions in the dictionaries they have
created. If | want pairs or groups of students to present something to the rest
of the class in the school language, | encourage them to use their language
to discuss how they will expresstheir ideasfirst. | do the same if | want them
to write a summary or report in the school language. To maintain the interest
of all my students, | try to vary the organisation of the pairs and groups,
while ensuring that they include at least two students of the same home
language each time. At other times, | place a more confident student with
a less confident one, so that the former can support the latter in their shared
home language. If there is someone in the group who does not speak the
shared home language, | ensure that my students trandate what they are
discussing into the school language. Recently | located a traditional short
story that was available in Hindi and my students home language. | used
thiswith my Class VII students. | made copies of the stories in each language
and got small groups of students to read themin parallel. | then invited them
to use their home language to compare the different versions of the two
stories, including the key words that had been used in each. Sudents discuss
a topic in pairs using their home language.

e Notice which parts of the activities Mrs Indra encouraged her studentsto do
in their home language and which in the school language. Are there any
patterns here?

Language and L ear ning

25



Teaching and Assessing
Language Acrossthe
Curriculum

26

e What ingtructions might Mrs Indra have used to support the trandanguaging
practices described in the case sudy? Make alist of al those you can think
of.

Here are some posshilities:

e ‘InHindi we say xxx, in [your home language], we say yyy.’
e ‘How do you say xxx in [your home language] ?

e ‘What [home language] words do you know for this topic?

e ‘Work in pairs. One pupil says the word in Hindi, the other in [their home
language]. Then change over.’

e ‘I’'mgoing to ask the questionsin Hindi. You can tell me the answer in [your
home language].’ » ‘You can start in [your home language], then move to
Hindi.’

e ‘You can use [your home language] to discuss thistopic in your pairs [or
groups], and then give your report back to the classin Hindi.’

e ‘Now we have some time for questions in [your home language] .’

e ‘Makealist of new wordsin your notebook. Write the Hindi word on the
left and the [home language} equivalent on theright.’

(Adapted from Simpson, 2014)

Source: http://mmww.open.edu/openl earncreate/pluginfile.php/145491/mod_resource/content/2/
LL12 AIE Final.pdf

2.2.4 Consequences of Using Multi- Linguialism as a
Resour ce

The benefits of using such an approach which is activity based will be far greater
and challenging than the usual classes which focus on learning rules.

1) Languages of the students will be used more creetively in the classroom. The
students will have enormous exposure to multiple languages a the same time.

2) The students will learn to make rules across languages in a simulating
environment which will help to sharpen their skills of observing, deducing and
reasoning, thusleading to greater linguistic and cognitive flexibility.

3) Thelevel of participation and involvement will increase in the students are
asked to contribute by sharing language data of their mother tongues.

4) The amount of datathat will be generated from within the classroom could,
in effect, turn out to be better than any sandardized textbook. These learning
materias, based on students experiences and communicative needs, would
be far more dynamic.

5) The sole of teacher will be that of a facilitator and a learner. Apart from
planning cognitively challenging tasksto our students. We'll also learn by
becoming a keen ligener, obsarver who'll have to gradudly build on dassroom
experiences and bridge the gap between the students as us. By giving space
to our studentsto participate and contribute, we'll help them to boost their
confidence and self-esteem.



6) We'll have to become reflective teachers who continuously reflect on our Language and L earning
experiences and evolve dlassroom practices that would enhance their linguistic
growth. WE Il have to be sensitive enough to adjust to their communicative
needs

7) Thewholeteaching-learning enterprise will revolve around developing functiond
proficiency in English rather than focus on academic Kills.

8) The final outcome may be a social change in which our students in their
journey will discover that al languages are patterned, flexible and rule-governed
and that their own language is no less complex or inferior as compared to
English.

Check Your Progress — 4

1. Do you think using multilingualism as a classroom resource will be an
asset to you? Try out this approach and make alist of the changesthat
you notice in your classroom.

2. Canmultilingua approach work in dassroomsin an effective way knowing
the time frame of ‘ covering the syllabus and examination pressure at the
end of the year? Give reasons to support your answer.

2.3 ISLANGUAGE IMPORTANT FOR
LEARNING? EVIDENCE FROM
RESEARCH

Let ustry to answer this question with the help of some research findings of

studies carried out in New Zedland (The Relationship between English Language
and Mathematics L earning for Non-native Speakers.)

1. The Researchers (Pip Neville Barton and Bill Barton) introduce their topic
with the common perception that students from Asian countries, specialy
China, enter the New Zedand education system with good backgroundsin
mathematics and they think that Mathemetics is less reliant on language skills.

The purpose of undertaking the research was twofold:- 27
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e To explorethe difficulties of the learnersin learning Mathemetics because of
their low proficiency of English;

e To discover particular language features that might cause problems.

The researchers indicated that students were unaware of their disadvantage due
to low English proficiency and believed that Mathematics learning islanguage free.
(It must be mentioned here that English was the medium of ingtruction of these
learnerswhose L 1 was Chinese (Mandarin), Tongan and Samoan. The researchers
also wanted to explore the relative importance of technical knowledge compared
with generd language proficiency in thelearning of mathemeatics at senior secondary
and undergraduate levels.

All studies undertaken in five different schools reported that studentsin general
performed worse than the teachers and researchers anticipated. Both genera and
technical English were factorsin the problems experienced by these non-native
speakers of English. Prepositions and word-order were key features causing
problemsat dl levels So were the logical Sructures such asimplication, conditionals
and negation. Studentsindicated that they had most difficulty with understanding
the contextud questions with combinations of complex phrases, syntax and technica
mathematical vocabulary. Mathematics couched in everyday contexts caused
problems. Researchers aso observed that students having difficulty with language
switch off in class, relying on texts or handouts. They tend to focus on procedures
and approach mathematics problems in tests by trying to recognize a suitable
procedure without trying to understand the context, e.g. the word less produced
aresponse of subtract even when inappropriate. Language difficulties limited
students mathematica solving techniques e.g. such students had difficulty drawing
adiagram and were restricted to symbolic mode. Moreover, the type of language
causing difficulty is related to mathematical proficiency of the students.

In the words of one of the teachers/researchers, the project had uncovered an
iceberg. The recommendations not only suggested further research into
mathematica discourse (in student’s home language) but also further studies on
the feasbility and effectiveness of providing opportunities for students to discuss
mathematics in thelr home language as part of the pathway to learning mathemeatics
in English. The project was also a step towards the capacity building of the
teachers who became aware of how to transact better to benefit non-native
mathematics learners. The feedback from teachers that bear this out are given
below:

- | now try to speak owly and pronounce words clearly.

- | write meanings on the board. Make those meanings clear. Repetition of
these keywordsis vita.

- Encourage mathematical discourse amongst the students.

- | am more appreciative of the gaps in their mathematical language and
encourage them to ask for help or tell me when they do not understand a
term used.

The NCF 2005 (Position Paper in English: page 20) makes a point regarding the
use of Indian English in the context of mathematics. “...The use of into in
mathematics: (it) means the divison of one number by another in British English,
but the multiplication of two numbersin India.” If the teachers are aware of such
minor differences, they can make their sudents mindful of such usage.



2. TheAnnud Status of Education Report (ASER 2014) (facilitated by Pratham)
reports that of al children enrolled in standard V about half cannot read, at
standard |1 level in Hindi (their L1). 48.1% can read standard 11 level text
(or higher). Without being able to read well, will these children progressin
the education system? It further provides data for children enrolled in
government schoolsin standard V and reports that apart from a declinein
reading levels between 2010 and 2012, reading levels over time are ‘low’
and ‘stuck’. And dthough reading levelsin standard V in private schools are
not high, the gap in reading levels between children enrolled in government
and private schools seem to be growing over time. Without basic skillsin
place, it is difficult for children to cope with grade level content. Knowing
numbers and operations is needed before tackling higher content. The report
suggeststhat children need to be encouraged to spesk, to discuss, to express
their opinions and to solve problems together. This has huge implications for
the teacher who needs to question his/her role in the context of the role
language playsin learning in all subjects.

24 LANGUAGE AND LEARNING: THE

RESPONSIBILITIES OF A SUBJECT
TEACHER

Think for yoursdlf, can you learn any subject, including Maths or Music, without
using alanguage as amedium of ingruction or thinking” The National Curriculum
Framework 2005 (NCERT, India) highlights the role of language in learning:

‘Language — as a constellation of skills ...cuts across school subjects
and disciplines. Speech and listening, reading and writing are all
generalized skills, and children’s mastery over them becomes the key
factor affecting success at school. In many situations, all of these skills
need to be used together. Thisiswhy it is important to view language
education as everybody’s concern at school and not as a responsibility
of the language teacher alone.’

The document further states that, “Language education is not confined to the
language classroom. A science, socia science or mathematics classisipso facto
alanguage dlass. Learning the subject means|earning the terminology, understanding
the concepts and being able to discuss and write about them critically.” In other
words, there has to be roughly equa opportunities for learning through the four
strands of

— Meaning focussed input — learning through listening and reading;
— Maeaning focussed output — learning through speaking and writing;

— Language focussed output-learning through deliberate attention to
language features; and

—  Fluency development —earning through working with known materials
across the four skills at a higher than usual level of performance. (Paul
Nation)

Given the centrdity of the four language skills to promote effective use of language
acrossthe curriculum, why do subject teachersregtrict themsdaves only to correcting
sentence structures and spelling mistakes in their sudents work

Language and L ear ning
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HOW CAN SUBJECT TEACHERS SCAFFOLD LANGUAGE
LEARNING?

Develop in students competency and skillsrequired for comprehending,
identifying, selecting and integrating information in connection with
specific tasks and materids, e.g. it isnot enough to ask sudentsto extrgpolate
(from the graph or ask them to write a hypothesis relevant to the experiment
or compare source A and source B).

It is very important for the subject teacher to know if the sudents know how to
go about such tasks. Rather than assuming that students have developed these
kills, classroom time should be devoted to teaching such thinking skills directly
where the subject content becomes the vehicle for thinking.

A word of caution though. Teachers know that students do not learn anything at
one go. Hence, the need to repeat similar tasks. But students should be given
credit when they try to express any idea in their own way and not just memorize
answers from textbooks or teacher dictated notes.

Focus on subject-goecific vocabulary These can be either content obligatory
(=you must do it) or content-compatible (=wordsthat can be used together;
congstent with the topic being taught). For example, when studying the topic
of volcanoes in geography — content obligatory language might include words
like magma, lava, core, erupt, force, melt and linking devices such as
therefore, as a reault, etc. Content compatible language can include recycling
description of a process with linking devices like —firgt, then, after that, etc.

Highlight the underlying conceptual framework : Concepts are the
building blocks of thinking. A concept is a category used to group similar
events, ideas, objects or people. Concepts are abstractions. They do not
exig inthe real world. Concept learning therefore, refers to the development
of the ability to respond to common features of objects or events.Teachers
do not just introduce their students to new concepts but also help themto
comprehend the relationship between different concepts through concept
maps which visudly illustrate the relationships between concepts and ideas.
The concepts are written either in circles or in boxes, and are linked by
words and phrases that explain the connection between the ideas, helping
students to organize and structure their thoughts to understand information
and new relationships. Most concept maps represent a hierarchical structure
with the broad concept firg with connected subtopics, more specific concepts,
later.

Given below is an example of a map concept.

r '
I | I

Concept
mapping

is a 1 is composed

between ‘ linked by

between

previous  Kaiill new
knowledge knowledge

promotes encourages enchances

(downloaded from net)



Moreover, if teachersjust read out from prescribed textbooks without reformulating
the ideas and concepts, if they do not pitch their explanations to the level of ther
students, then students take recourse to memorising without comprehending a
word of the topic being taught. Hence it isimportant to adapt texts so that it is
at theright level of difficulty for the class being taught and is a good mode of the
sort of phrases that underpin effective expresson in different subjects.

e Analysing subject specific word formation (i.e. prefixes, suffixes, word
roots) and comprehend and apply this knowledge of parts separately and all
parts put together to arrive at the meaning of aword. e.g.

Word meaning Suffix (meaning) Prefix (meaning)
Life Science -ology (study of a Bio — (life)
particular science
or subject)
Writing about -graphy Bio — (life)
someone'slife
Heat under the -thermal (caused Geo — (earth)
earth’'s crust by heat — root
word/not suffix)

Please note: thermo — means heat and is a prefix — hence thermal is an adjective
here — thermal means relating to or caused by heat or change in temperature.
Don't we use thermals — clothes specially designed to keep us warm in cold
weather? Hence geothermal springs are hot water springs — springs with water
temperatures above its surroundings. Now you can easlly understand the meaning
of words like geology, sociology, etc. Understanding word formation is essential
for improving language because once learned it gives students skillsto decode
unfamiliar vocabulary.

Activty:Write the meaning of words given below with the help of a
dictionary. Can you break the word into prefixes, suffixes and
word roots?

genocide, nanotechnology, geothermal, biometric, exothermic,
quadrupeds

e Develop an ability to focus on the structure of texts. Understanding the
features of atext type and how these texts are arranged, are vitd to better
comprehension and reading and help students when writing. When a student
is able to understand texts at a deeper level, they can perceive language not
just as a set of rules but as a set of options available for constructing a
variety of meanings. Students can anticipate what information would be
included and use this knowledge to summarise the key points.

There are avariety of structuresthat authors use to organize information. Let us
go through a few of them.

Chronological/sequential — Related to time, order or a series of events or things
that come one after the other e.g. there is a particular procedure to be followed
when a new law is made in our country; stories (narratives) aso have a
chronologica order; or you have to follow aparticular process (a series of steps)
to make cookies or to bake a cake.
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Critical words. First, second, before, after, finally, then, earlier, next, etc.

Cause and Effect — Informational texts often describe cause-effect (causal)
relationships. For example, you must have studied in your geography classes why
earthquakes are so frequent in Japan, Nepal, India, Indonesia and the havoc that
comes in the wake of earthquakes. Even a simple thing like an apple turning
brown when you leave it half eaten can be explained as cause and effect pattern.
Of course, you have learnt dl about it in your chemistry lessons. But did you ever
think about it asa particular style of organizing information? If you think of it,
you'll find many examples of causal relationship in our daily lives. (If thereisa
CAUSAL relationship between two things, one thing is responsible for the other
thing e.g. the gravitational pull of the moon on the earth’s oceans causes tide. But
unfortunately people often misread or misspell the word as CASUAL. Minor
changes in spelling thus change the meaning and correct use of aword.)

Critical Words: Because, since, if/then, due to, as a result, consequently,
etc.

Problem-Solution: The text describes a problem and suggests solutions e.g.
Global warming; Road rage on the rise in Delhi; Diabetes — the silent killer, etc.

Critical words: Propose, conclude, a solution, the reason for, the problem
or question.

Compare and contrast: Text books often highlight the smilarities and differences
between objects. For example —

A study of two different forms of carbon, diamonds and graphite; differences
between deltas and estuaries or hot and cold desertsin the world, etc.

Critical words: While, yet, but, rather, most, same, either, as well as, like/
unlike, as opposed, to, etc.

Descriptions: Sensory details help the reader to visualize information which can
be organized in order of space e.g. a description of aroom from left to right or
from outside to inside or description of a process e.g. how paper is made.

Critical Words: Description adjectives and words like — on, over, beyond,
within, etc.

These are just afew text structures that you often find in your textbooks. There
are many otherslike narrative, argumentative (discussing for or against atopic)
or classfication. You must also understand that one particular text structure
is not used through a lesson/chapter.

We would aso like to draw your attention to the critical words given after
each text structure. These are different linker s (or cohesive devices) that add
to the meaning of the text, e.g.

and (addition, more information) Hot and humid.
but (difference/contrast) Speed thrills but Kills.

or (dternative) Igneous or sedimentary rocks transform to metamorphic
rocks)

because (reason) Because of daily heavy rainfal equatoria rainforest have dense
vegetation.



The use of correct and appropriate linkers makes a text coherent and meaningful.

“We often find a science text book, e.g. which asks students to make
a conclusion based upon data observed during an experiment. e
assume students know how to draw conclusions, yet we seldom teach
students that skill.” While we may assume that students know how to
summarize, analyse or extrapolate i.e. perform the thinking skillsimplied
in the subject matter, “ ... we often find they have never learned what
it means to perform these basic thinking skills. As a result, students
are often dismayed, confused and handicapped when asked to perform
them.” (Costa, A.l)

When subject teachers explain the requirements of the task in detail
(e.g. to write a summary the students should read the given text
carefully; underline the important ideas, pay special attention to the
first and the last sentence; should not include examples etc;) and
allow the students to write in small groups so that they get an
opportunity to formulate their responses in their own words/language,
students are compelled to think and learn. Smilarly, when a student
is expected to analyse trends; interpret bar diagrams or pie charts or
graphs, subject teachers in geography/statistics or economics can
provide appropriate language prompts like (an increase, gromh of
.............. or from ......... tOo ............., a decrease, went down,
plummeted, drastic/sudden change; remained stable, fluctuated; a
plateau after a rise etc.). Such verbal cues help students to organize
thelr answers better.

In this section we tried to bring to your attention why and how “language isin
every subject” and how language and subject teachers can and should cooperate
to encourage learning in schools. While teachers cannot make studentslearn, they
can promote learning by helping students become motivated to learn, handle
information and experience, develop knowledge, attitude and skills and transfer
their learning from the classroom to the red world. In practice, this means students
often need to have the opportunity to say or write things in their own ways, in
their own styles rather than copying from books or taking notes from dictation.
Thusalearner at any level should be able to reformulate what he/she islearning.It
istrue that teachers at all levels have time and resource congtraints and many of
them are more than happy to complete a given syllabus, accept memorized ansvers
from the text or guide books. Moreover, inthe Indian context, maintaining discipline
in a class means pin-drop silence; thus making pair/smal group work for allowing
children to construct their own knowledge, formulating and expressing their idegs,
paraphrasing a given text or interpreting and analyzing trends difficult if not
impossible. But revisiting their teaching in the light of the discussions above will
fecilitate learning, make the process more exciting and help them save time.

Discussing, explaining, questioning and using talk and writing to tussle
with ideas are all means of achieving better understanding of a subject.
Structured talks enable students to rehearse their ideas, solve problems, develop
thinking skills and prepare for writing. Students would learn better if teachers
generate open questions and extend students' thinking through partner and group
discussions. In practice, this means students often need to have the opportunity
to say or write thingsin their own ways, in their own styles rather than copying
from books or taking notes from dictation. Thus alearner at any level should be
able to reformulate what he/she is learning.
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Activity: Regardless of whether you teach science or geography, language
is essential. Explain.

1 Read the following paragraph selected from an NCERT Physcs textbook.
Will it be easy or difficult for an English teacher to teach the given text?
Give reasons for your answer.

The Maxwell’s equations of electromagnetism and Hertz experiments
on the generation and detection of electromagnetic waves in 1887
strongly established the wave nature of light. Towards the same period
at the end of 19th Century, experimental investigations on conduction
of electricity (electric discharge) through gases at low pressure in a
discharge tube led to many historic discoveries. The discovery of x-
rays by Roentgen in 1895, and of electron by J. J. Thomson in 1887,
were important milestones in the understanding of atomic structure. It
was found that at sufficiently low pressure of about 0.001mm of mercury
column, a discharge took place between the two el ectrodes on applying
the electric field to the gas in the discharge tube. A fluorescent glow
appeared on the glass opposite to the cathode. The colour of the glow
of the glass depended on the type of glass, it being yellowish green for
soda glass. The cause of this fluorescence was attributed to the radiation
which appeared to be coming from the cathode. These cathode rays
were discovered in 1870, by WIliam Crookes who later, in 1879,
suggested that these rays consisted of streams of fast moving negatively
charged particles. The British physicist J. J. Thompson (1856-1940)
confirmed this hypothesis. By applying mutually perpendicular electric
and magnetic fields across the discharge tube J. J. Thompson was the
first to determine experimentally the speed and the specific charge
[ (charge to mass ratio (e/m)] of the cathode ray particles. They were
found to travel with speeds ranging from about 0.1. to 0.2 times the
speed of light (3x108 M/S). The presently accepted value of e/m is
1.76x1011 C/Kg. Further, the value of &/mwas found to be independent
of the nature of the material/metal used as the cathode (emitter), or
the gas introduced in the discharge tube. This observation suggested
the universality of cathode ray particles.

4 Based onthe concept map given in this section (1.4) write two paragraphs
focusing on the two questions:

e What is a concept map?
e What are the advantages of a concept map drawn by a student?

25 COMPLEMENTARITY OF LANGUAGE

SKILLSAND SUBJECT KNOWLEDGE OF
TEACHERS

In the words of John Clegg, “ ...The problem comes to a head in urban
poor, (small towns) or rural areaswhere children get little exposure to
English....It is difficult for students to learn school knowiedge in a
language in which they are il struggling. It is also difficult for teachers




to teach, and they may be struggling with the language almost as
much as their students... There is no hiding the fact that learning
school subject-matter knowledge satisfactorily is often well-nigh
impossible when neither teacher nor pupils can really speak English
adequately to use it as a vehicle for giving or getting an education...”

(From Innovation and Best Practice: 1999; pp.70-77)

Reading out from textbooks by teachers, without adequate explanations and
discussion, compe students to memorise informetion without comprehenson. What
istrue in the subject of Maths, as discussed earlier, istrue for all content aress.
As Buchmann (1984) quoted in the study — The Subject Matter Preparation of
Teachers by Deborah L. Ball and G W. McDiarmid — points out,

‘It would be odd to expect a teacher to plan a lesson, for instance,
writing reports in science and to evaluate related student assignments,
if that teacher isignorant about writing and about science, and does
not understand what student progress in writing science reports might
mean.’

What teachers need to know about the subject matter they teach extends beyond
the specific topics of their curriculum. For example, while English teachers need
to know about particular authors and their works, about literary genres and styles,
they also need to know about interpretation and criticism. A history teacher needs
content knowledge but must also understand what history is. the nature of higoricd
knowledge and what it means to find out or know something about the past.
History teachers want their students to understand that history in fundamentally
interpretive. Learning history means studying accounts of the past have already
been constructed as well as learning about aternative accounts of the same
phenomenon and how such accounts are constructed. Nevertheless, teachers may
adopt either a teacher — centered and teacher-fronted pedagogy or a student-
centered gpproach to teaching the same content.

As teachers, we know that each subject has its own vocabulary and sentence
patterns. As Julia Strong points out in her paper, ‘Literacy Across the Curriculumy
that the language of explanation for science is different from the patterns of
arguments needed by the historian. She observesthat “... Tak is centrd to learning.
To deepen understanding, talking through problems plays an important role.
Discussing, explaining, questioning and using talk and writing to tusse with ideas
are all aspects of the struggle towards clarity and deepening thought in any
subject. If teachers know how to generate open questions and extend their students
thinking through focussed discussion and through partner and group discussion,
they can not only promote thinking but also encourage learning. Similarly, by
promoting co-operation among students, encouraging active learning, by providing
prompt feedback, by communicating high expectations from students, a teacher
can impact alearner. Let us conclude this section by saying that there is no doubt
about the fact that subject matter is an essential component of teacher knowledge
but integrating it with the use of language isimportant. After al, if teaching involves
helping others to learn, then understanding what is to be taught is a central
requirement of teaching. We al accept that teaching involves, not just dissemination
of aparticular thing or concept, rather it is the responsibility of the teacher to offer
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many interconnected conceptsin such away that sudents are cgoled into making
difficult connections. This can be done with the help of making language-content
connections. The teacher’s ability to frame thought provoking questions would
definitely encourage students to become independent thinkers if shown the right
direction.

26 LET USSUM UP

The very basis of language and learning are the four language skills of Listening,
Speaking, Reading and Writing where the ability to think isthe invisble threed that
runs through all the four strands. However, if the foundation of literacy is poor,
any attempt to progress further would collapse like a house of cards.

Leaving the development of language sKillsto the English teachers per se would
compel sudentsto struggle to express their ideasin other subjects. Each subject
hasits own vocabulary and sentence patterns. The language of explanation for
science is different from the patterns of arguments needed by historians. Each
subject hasits own pattern of language that is tied up inextricably with meaning.
An English teacher cannot teach students the vocabulary of science let donethe
patterns of language needed to express scientific thoughts effectively. Only a
science teacher can do that. Having said that, al teachers whether teaching science
or geography need to be proficient in the language used in the classroom for
purposes of instruction.

2.7 REFERENCESAND SUGGESTED READING

1. Devy. G N.2016. People’s Linguistic Survey of India. Volume Twenty
Three, Part |1. Bhasha Research and Publication Centre, Orient Blackswan
Private Limited, New Delhi.

2. Kennedy. Chris. (ed).1999. Innovation and Best Practice. Longman in
association with The British Council.

3. Language acrossthe Curriculum Policy —George Mitchdl School Guidelines.
4. Literacy across the Curriculum — Julia Strong.

5. Language across the Curriculum-- Examining the place of language in our
school — Bryant Fillion.

6. MEG—04 Aspects of Language IGNOU, New Delhi.

7. Nationd Curriculum Framework .2005. National Council of Education and
Training. New Delhi.

8. Pattanayak, D.P. 1977. Language Curriculum. Central Institute of Indian
Languages. Mysore

9. Woolfolk. A.E. 1998. Educational Psychology. Allyn and Bacon.

10. The relationship between English Language Learning for Non-Native
speakers—Pip Neville Barton and Bill Barton. Downloaded from the net.



UNIT 3 UNDERSTANDING LANGUAGE

ACROSS THE CURRICUL UM

Structure

3.0 Objectives

3.1  Introduction

3.2  How Language Varies. Everyday Registers and Academic Registers

321 Oral and Written Registers

322 Differences in Language Features of Registers are Not Arbitrary
323 Same Individuals Use Different Registers in Different Situations
324 Academic Registers

3.3  Academic Registers-Language
331 Components of Academic Language

3.4  Development of Academic Language

3.5 Languageisthe Foundation of Learning

3.6  Activities To Develop Language Across the Curriculum
36.1 Providing Rich and Varied Language Experiences
36.2 Teaching Individual Words
363 Sample Lesson Plans

3.7 Let UsSumUp

3.8  Suggested Readings And References

3.0 OBJECTIVES

At the end of this Unit, you will be able to:

appreciate that language is the foundation for learning;

undergtand that particular kinds of activity requires particular kinds of language
and language reflects the activity; the nature of an activity can be determined
by the style of language use;

comprehend that use of the particular type of language in a specific context,
isreferred to as’ Register’.

differentiate between everyday registers and academic registers and anadyse
the features or components of academic registers,

andyse tha different subject areas employ their own languages and gppreciate
the importance of learning registers of school disciplinesto facilitate learning
of the discipline;

appreciate that reading, writing, listening and speaking need to be integrated
within each discipline to ensure that sudents have opportunities to develop
subject-specific literacy skills so that; and

design activitiesto promote language learning through content learning and
integrate language and disciplinary literacy in subject classrooms.
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3.1 INTRODUCTION

All learning involves language. Language enables us to understand new concepts,
exchange ideas and communicate our thoughts. The language that children use at
home, especidly inthe later years, isdifferent from the language spoken at school.
In school, the use of language differs according to the subject area. While teaching
in English, teachers teach the English of Science and Technology, the English of
the Classical Literature, the English used in official documents, and the spoken
English of Mathematics. The word *English’ is therefore an abstraction which
conveniently refersto awide range of different forms of communication. But if we
want to understand any language and use it for various purposes, or to teach that
language, whether it is English or any other, asafirg, second, or foreign language,
we must look alittle more closdly a the nature of the varietieswithin that language.
We need to understand that particular kinds of activities require particular
kinds of language and language reflects the activity. It is easy to determine
the nature of an activity by the style of language use. By changing the style,
tone or the vocabulary, we can change the language and the situation. When
we talk about the use of the particular type of language in a specific
context, we are referring to the term’ Register’. Learning a school subject
involves learning its register.

Students need to learn the requirements in a particular subject area by
understanding the specialized ‘registers of a particular discipline, whether,
Chemistry, Sociology, Commerce, or English .By doing so , they can produce
written texts like persuasive or argumentative essays in History or Science, lab
reportsin Science and summary/synthes's prose responses in Literature on final
exams. While students have complex and sophisticated idess, the way they present
them, does not meet the academic expectations. Students do not understand the
gpecidisad vocabulary, meaning of technica terms, grammatical and lexicd features
and are therefore unable to write well-congtructed essays. Students aso wrestle
with comprehending meaning of passages they read in the textbook. The lack of
focus on language affects students from weaker socio-economic backgrounds
more as they continue to underachieve.

3.2 HOW LANGUAGE VARIES: EVERYDAY
REGISTERSAND ACADEMIC REGISTERS

Think and reply. Do you speak the same way at home as you speak with your
students in the classroom? Do you speak differently when talking with your
doctor than when you are chatting with your friend on the telephone? The answer
isobvioudy ‘no’ because we all speak in different ways in different situations.
These ways of speaking differently are called registers of language.

Think of the following spoken texts:

Conversation between friends

Commentary of afootbal match

Dialoguesinapopular TV serial

News bulletin on radio

An academic lecture

Conversation between two doctors about a patient’s surgery.




Examples of register include the language of a newspaper article, the language of
a conversation about the weather, academic prose, arecipe in acookery book,
and so on.

Consider the following samples from different ‘registers of English
taken from the newspapers:

1. PLAINTIFF aleged that defendant did beat, punch, and torture the
plaintiff, and did damage and/or destroyed the expensive furniture
belonging to plaintiff.’

2. EMBASSY SALE: By virtue of a Power of Attorney, issued by the
Didrict Magigtrate, Saket, dl the property of the Embassy of Timberlane,
will be sold at Public Venue on Friday the 29th day of December,
2016, at 12 o'clock, local time noon of said day, property located as
described below. [description omitted)].

3. SAUTEED MARINATED VEGETABLES. Cut the vegetablesin thick
dices and parboil them. Marinate for several hoursin a mixture of 1/
2 cup olive oil, 3 thsp. lemon juice, 1/4 tsp. Tabasco, 1 tsp. salt, and
1 thsp. each chopped coriander and chopped chives. Remove from
marinade, dip in flour, and fresh bread crumbs, and saute in hot oil until
golden brown. Serves 4.

4. SITUATION VACANT. Requires 1. Teaching Faculty 2. Lab Assistant
cum support. Faculty Qualification: BE/B.Tech/MCA from recognised
University/’ B’ level from NIELIT. Experience: Minimum 1 Year.
Application with Boi-data should reach 103, Pusta Road, Delhi by
30.03.2016.

5. LOST AND FOUND I, Shahana Khan, D/O M.A Khan, R/O 186/16
Shivgi Nagar, Hissar, inform you that my Birth Certificate and marksheet
of Secondary School Examination, CBSE has been lost.

6. PUBLIC NOTICE CHANGE OF NAME: TO WHOMSOEVERIT
MAY CONCERN. I, Sachin Mahotra, SO Sh Pravin Mahotra, hereby
give notice to the public a large that my name is changed to Siddhant
Mahotra from the date of publishing this newspaper.

7. WEATHER Forecast. IMD, DELHI: Sunshine followed by increasing
clouds. Temp: Max 40 degree celsius Min 35 degree celsus Likelihood
of winds and shower tomorrow.

8. MATRIMONIAL ALLIANCE WANTED ;Wanted atal, fair ,beautiful
English speaking girl for our Engineer son employed with a MNC,
earning asix figure salary.

What does the language in each of these ‘registers' tell you about the Stuation,
the vocabulary, the style or the tone of the language? What is the difference
between the language of a weather forecast and that of arecipe.

The kind of language used in each of the above examples reflects something of
the gtuation inwhich it was produced. Particular kinds of activities require particular
kinds of language. Very often, the nature of an activity can be determined by the
style of language use. The style, tone or vocabulary of language changes with a
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new type of activity.

What do you gather from the above? Is there is a difference in the vocabulary
and syntex? When we observe language use in various contexts, we find differences
in the type of language selected to suit different types of stuation. We know that
acertain kind of language is appropriate to a certain use and we can often guess
the source of a piece of language from our familiarity with its use. For example,
a religious discourse, a popular film song, a sports commentary, a teacher’s
lecture on biology, and a politician’s election speech are linguigtically distinct. The
language of recipes certainly differs from the language of describing a scientific
process.

Language variation is a result of differences in the social situation of use.
This affects the word choices and syntactic ordering of utterances (lexico-
grammar) and is called a register.

THINK AND REFLECT

1. Regigter isstuationally appropriate language. For example, “Hello ,
there” is okay for the friends, but how do we say thisto our teacher

e

in school/college? How about ‘ Excuse me, Professor’” 7

We need to remember that varying our language according to the context
isimportant. What we say, and how we say it, actualy counts.

2. Notice use of regiger in everyday Stuations. Notice the different registers
people speak with. Read the letters to the editor in that day’s paper,
listen to aradio broadcast, watch people in conversation at a dhaba or
a tea shop.

What register are they usng? What features identify it asthat register?
Why do you think the speakers chose that register?

3. Youhaveto write aletter of complaint to the Electricity Department for
an inflated bill you have received.

Will you write it in “usua” more conversationa English or in precise
busness English? Will the two letters get different results? In what way?
Which would the people in the Department, as readers or recipients of
the letters be more likely to respond to favorably and why?

4.  Identify different varieties of registers and their use in your everyday
life. For example, a‘business register? What areits features? When
might it be useful?Is there a“medical “register?

When we visit a doctor, often, we do not understand what he/she is
saying. Thisis because, while speaking English, doctors use a medica
regiger thet isdifficult for people outsde the fidd to understand. Patients
might be described by doctors as having “hypertension” rather than
“high blood pressure,” “anaemia’ rather than “too little haemoglobin,”
and “cardiac arrest” instead of “heart attack.”. Learning some of these
word helps us in learning the language of power—that is, the language
used in doctor’s, lawyer’s offices, and business offices.

5. How does knowledge of language help people become powerful ?




3.21 Oral and Written Registers

All speakers use language in different contexts, under different circumstances, for
different purposes. A language is primarily distinguished into spoken and written
forms, both having different roles. Radio taks, academic discussons, and sermons
are examples of registers within the spoken mode, while essays, technical articles,
or sets of ingtructions in manuals are clear instances of registers within the written
mode. You will agree that spoken and written English differ both in grammar and
lexis. Even within the samefidd, like literature, we may identify different modes
such asthefictiond or narrative, dramatic, and poetic - corresponding to different
genres - and hence distinct registers within the register of literature. Because
Stuations tend to change and are varied, linguistic differences are aresult of the
differences in Stuations. For instance, the language of football differs from that of
achurch sermon in lexis as well asin syntax.

3.2.2 Differences in Language Features of Registers are
not Arbitrary

Think of a sermon and a conversation between two or more participants. They
are both in the spoken mode but they differ in the level of interactivity. Conversation
is highly interactive, with two or more participants participating, whereas sermon
is given by one person. Conversation can be about any topic and the purpose
may not be spexific, it can shift depending on the participants feglings and attitudes.
Sermons, on the other hand, are more specific in terms of topic (religion, lifestyle,
philosophy) and purpose (informative, persuasive). The language of conversation
has many second person pronouns, whereas a sermon is likely to have more
complex sentences and repetitions.

Language features like words, vocabulary distributions, grammatical classes,
syntactic constructions, and so on are not arbitrarily used and different registers
use the structure in varying degrees.

3.2.3 Same Individuals Use Different Registers in
Different Situations

Individual speaker usually controls arange of registers extending from informal
ones to formal ones. Small children control fewer registers than adults. Age and
socio-economic satus determine register control. We should also remember that
the same individual uses different varieties of alanguage or registersin different
gtuations. For example, the kind of English a person useswith hiswife is certainly
not at the shop or at the railway booking counter.

Register isa set of linguistic forms used in given social circumstances the kind
of English he may use with his colleagues or his superior in the office. Later inthe
same day, the same person uses yet another variety of English.

Each register is signaled by changes in phonology (sounds), syntax (structure),
and lexicon (vocabulary).

THINK AND REFLECT

If you had access to only asingle variety of language, how would you
express such things as seriousness, mockery, humor, respect, and disdain?
Will you have difficulty in expressing yoursdf as the socid stuation changed
around you?

3.2.4 Academic Registers
The term *academic registers is used to describe the characteristics of language
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that make it academic. What are the characteristics of the language spoken at
home and the one spoken at school? |'s the language of school different from the
language of everyday use? What is the difference ? One difference is that ,as
compared to the language of everyday use, school language is more forma. The
language of school is the language which the pupils use for thinking, for formulating
and comparing ideas in specific subjects, for interacting with their peers to test
their undergtandings and for making meanings of what they learn. It isthe language
that students must master in order to succeed in any content area.

Although Cummins has been criticised for creating a differentiation between
conversational ability and the ahility to use language for advanced literacy in this
model, it isinteresting to read and give one’s opinion on it.

BICS AND CALP (Cummins, J. 1979)

It is important to note in the context of language skills ,the distinction
between two sets of language skills— Basic Interpersona Communication
Skills (BICS) and Cognitive Academic Language Proficiency (CALP). BICS
refersto the everyday language needed to interact socidly- the abilities of
interpretation, expression and negotiation are essentid for interpersonal
communication. BIC skills are mostly employed by students in socid
Stuations, when they are in the playground, canteen, bus, and talking on the
phone, etc. Since these interactions take place in ameaningful socia context,
the language required in these situations in neither very specialised nor
cognitively very demanding.

Cognitive Academic Language Proficiency, on the other hand, is the type
of language which is essentia for students to succeed in school .1t is
concerned more with the abilities of thinking and learning effectively from
the curriculum processes. Since it refers to forma academic learning ,it
includes listening, speaking, reading and writing about the subject areaand
content material. Academic language proficiency is ,however, not only about
understanding of content and good vocabulary .1t includes other higher
order skills such as comparing ,classifying, synthesizing, evaluating and
inferring. Academic language tasks depend on the context of the subject
and as student progressto higher classes,, language becomes cognitively
more demanding. In bilingual contexts, skills and conceptslearnt in the first
language are transferred.

Go through the above box and write down. What do you think of the differentiation’?
Let us go through the following definitions offered by various scholarsto reinforce
our understanding of academic language

e Academic languageis “the language that is used by teachers and students for
the purpose of acquiring new knowledge and sKkills . . . imparting new
information, describing abstract ideas, and developing students conceptua
understandings’ (Chamot & O’ Malley, 1994, p. 40).

e “Academic English isthe language of the classroom, of academic disciplines
(science, higtory, literary analyss) of texts and literature, and of extended,
reasoned discourse. It is more abstract and decontextualized than
conversationa English” (Gergen, Baker, Shanahan, Linan-Thompson, Collins
& Scarcella, 2007, p. 16).

In other words, we can gather from the above that:



1. Academiclanguageisthe ord and written language (and visual, auditory, etc) Under standing L anguage
that students need in order to Across the Curriculum

- Undergand (red, listen, think)
- Communicate (listen, speak, write, connect)
- Perform (think, read, write, listen, speak, solve, create)
2. Academic language is necessary to participate in the content to

- think
- quedion
- tak
- lean
LANGUAGE
Academic Everyday
e Formal and authoritative e Casud and friendly

e Display of knowledge and ideas | ® Verbal, informal, use of
mostly through written work everyday meanings

e Sentences used are long and | ® Smaller and smple sentences

. . ! Action is through verbs
e Action ischanged into nounsto build *1 7%
concepts (pollLtion) indicated (smoke, dust)

e Passive voice is common (How
much money was spent)

e Activevoiceisusad much (use
of money did they spend?)

e Noun phrases which are short

e Long noun phrases (identifying the (polluting Cities...)

causes of pollutionin cities...)

The use of academic language aso differs from grade to grade depending on the
learner characterigtics like age, etc. The language which a child is able to master
at the age of five varies gresatly in sophistication and complexity as compared to
the writing of aresearch thesis by an adult learner. Academic language istherefore
developmental in nature, proceeding from smple to complex.

Magtering school language is a chalenge for al students. 1t isimportant for pupils
to develop competencies to dea with the language demands placed on them for
learning specific subjects. The teaching of school language is a complex process
and requires an understanding of language needs of the learners and language
demands of the content .Teachers need to identify and consider the language
demands as they plan to support student learning of content.

3.3 ACADEMIC LANGUAGE

What isAcvademic Language

Academic language is characterised by linguistic features which are
gpecific to academic disciplines (Mathematics, Arts, Science, Social
Science and Language) including grammar, vocabulary and discourse
features across the four domains of language, namely, reading, writing,
speaking and listening. 43
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Isreading, writing, peaking and ligening in Science different from reading, writing,
gpeaking and listening in Socid Science? If it is, then in what ways? What are the
different thinking skills that underpin the language structures in different subject
areas? In certain content areas such as Science, language and literacy may be
exploratory and hypothetical; whereas in areas such as Socia Sciences, language
and literacy may be sequential or descriptive, The language for Physical Education
focuses mostly on instructions and adverbial phrases ,whereas in English as a
subject, the emphasis is on literary language that may have features such as
metaphors and smiles, etc.

Using School Registers to Teach

In the Mathematics classroom, language is required to be used in a particular
kind of way which is different from how languageisused in a science classroom.
Learning mathematics involves learning its register as learning science or
history involves learning registers of science and history. the language of
a discipline does not only mean a list of vocabulary or specialised words
with specific meanings but the competence to communicate effective and to
contribute to the knowledge of the discipline (oral and written) necessary.

To continue our discussion, let us take a look at the language of NCERT s
Science textbook of class IX, Chapter 3 Atoms and Molecules. (NCERT,

According to Dalton’s atomic theory, all matter, whether an element
a compound or a mixture is composed of small particles called atoms.
The postulates of this theory may be stated as follows: (i) All matter
is made of very tiny particles called atoms. (ii) Atoms are indivisible
particles, which cannot be created or destroyed in a chemical reaction.
(i) Atoms of a given element are identical in mass and chemical
properties. (iv) Atoms of different elements have different masses and
chemical properties. (v) Atoms combine in the ratio of small whole
numbers to form compounds. (vi) The relative number and kinds of
atoms are constant in a given compound.

Take a look at the underlined sentences, phrases or clauses. They are in the
passive voice or in sSimple present tense. This denotes that the Science register
expresses neutrality, i.e. that facts have been proved, experimented or tested and
accepted universaly astruth. Textua language in Science tends to emphasize the
passive voice, as aresult, people are rarely present in Science talk or text, as
ather agents or participants (Lemke, 1990) Thereisan eement of authoritativeness
and human beings or any reference to self is hidden behind events, discoveries or
concepts. Scientific discourse is kept “objective” as opposed to” subjective’ by
the use of simple present tense and passive voice. This gives the impression of
an invisble ,objective author providing expert information. Abstract noun phrases
that are derived from nouns are used,( e.g., the revolution of the sun around the
earth). Complex content is put within shorter sentences with the help of long and
complex noun phrases and clauses and technical vocabulary is used to pack more
dense information effectively. (e.g., anaturd solid with a definite chemicd structure,
the heat and pressure deep inside the earth;) Narrative and dramatic words are
avoided and so are colloquial words.



Science requires different reading skills than reading fiction. This means
undergtanding oecidized vocabulary terms and phrases that are unique to Science,
making sense of patterns and organisation of structure and texts of textbooks,
recognisng implicit and explicit cause and effect rdaionships and drawing inductive
and deductive inferences. Writing in Science focuses on students learning how to
describe, explain and predict phenomenon (Hand, Wallace & Yang, 2004).

Words are important in Science but more than in any other subject, there isa
great ded of combination and interaction of words, pictures, diagrams, images,
animations, graphs, equations ,tables and charts (Lemke 1998, Jones 2000).
They all convey meaning in different ways. Students need to master these” multi-
moda” or “non-linguistic’ modes of representation to gain an understanding in
Science A Science teacher should be sensitive to the linguistic features which
reveal the characteristics of science and scientific processes viz. observers,
formulation of hypothesis, testing and so on.

Even though Mathematics has a“universd” language, academic language playsan
important role in Mathematics instruction. Mathematics has its own distinctive
language ,grammatical features and language structures that make Mathematics
texts are more precise, authoritative and technical. It is the challenges these
features pose that may hinder student learning. As Dale & Cuevas, 1992 point
out, chalenges of the language of Mathematics include specidized vocabulary and
discourse features dong with everyday vocabulary that acquires adifferent meaning
in mathematics.

Similarly, following is a corpus based analysis of .NCERT Mathematics textbook
of class VI which shows how the language of Mathematics operates and where
the use of determiners and prepositions are used to convey the mathematical
concept of problem solving and abstraction. The most frequently used words are
not the ‘content’” words, they are function words like articles, prepostions and so
on. The word ‘number’ appears as the ninth most frequently used word. This
reveals how the mathematical ideas and thinking are conveyed in language in
asumptions, caculations, logicd sequencing and thinking. Prepogtions, determiners
and conjunction play important role in making the calculations effective. For
example ‘into’ matters more when we do a multiplication.

N word|  Freq.| % | Texts| % [mmas]| el

2 410 5.19 1 100.00
[ TO 179 226 1 100.00
4 IS 165  2.09 1 100.00
5] AND 164 207 1 10000
_ 6] IN 153 1.93 1 100.00
7] OF 143 1.81 1 100.00
— 8| A 133 1.68 1 10000
o NUMBER 122 154 1 100.00
_10| NUMBERS 113 1.43 1 100.00
_11 WE 103 1.30 1 100.00
_12] DIGIT 72 0.91 1 100.00
_13} YOu 63 0.80 1 100.00
14 ARE 50 0.63 1 100.00
15 AS 50 0.63 1 100.00
_16| FOR 47 0.59 1 100.00
17 OFF 46 058 1 100.00
18] N 45 057 1 100.00
19| PLACE 44 056 1 100.00
20| CAN 43 054 1 100.00
21 THIS 41 0.52 1 100.00
_22| DIGITS 39 0.49 1 100.00
23] AT 38 048 1 100.00
24 GREATEST 38 0.48 1 100.00
25 HOW 38 0.48 1 100.00

Figure: Cor pus analysis of mathematicstextbook:
Frequency counts of chapter 1 ClassVI.
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The discipline of Higtory has its own specidized vocabulary, grammatical patterns
and genres. Vocabulary in History comprises of words for naming objects (artefacts
monument,) describing time (decade, century, medieval, modern, ancient) and
historical processes and historical concepts (colonialism, revolution, invasion,
archaeology). Some Tier 2 words that are used are analyse, describe, explain,
compare and contrast, etc.

History makes great linguistic demands on students as it is constructed mainly
through texts and unlike Science cannot be experienced ‘hands-on’ through
observations. History texts have information that is densely packed with multiple
meanings, background information of the previous events, is presented, which is
significant to the remainder text, followed by a chronology or record of events
and the find part deducesthe historical sgnificance of events. Since History isone
of the most text -rich subjects taught at school, much of what studentslearnis
derived from textbooks, popular magazines, primary and secondary sources and
supplementary readings and this poses a big chdlenge to students which is evident
inwhat Jean Fritz (1982) wrote,

“1 skimmed through pages but could not find mention of people at all, there
was talk of dates...., cultivation... ..population, ..... immigration.....out no
human beings.....”

Whether children are learning Mathematics, Geography or Science, language is
the tool for learning. Reading, writing, listening and speaking are indispensable
tools for the learning process as the students move across the curriculum. Surveys
carried out by different agencies, nationd and international, each year point out
to the poor performance of studentsin the area of reading, comprehension and
writing leading to poor achievement in different subjects.

According to the Report of the National Achievement Survey published by
NCERT in 2014, based on a sample comprising of 1,88,647 students from 6722
schools, from 33 States and Union Territories of the country.

Report of the National Achievement Survey

A reading comprehension test was administered to Class 8 students.
The items were designed to test a range of relevant cognitive processes
or ‘reading skills, classified as abilitiesto: ‘locate information’, ‘grasp
ideas and interpret’ and ‘infer and evaluate.’

Locating Information : NCERT data on the performance of students
of Class VIII on the cognitive process of locating information shows
that overall, 54% students were able to respond correctly to items
based on the ability to ‘locate information’, i.e.; smple retrieval of
information from the given text.

The data on performance of Class VI students on the Cognitive Process
of Infer/Evaluate clearly shows that NOT even half of the students could
respond correctly to a single item within this cognitive process.

Overadll, it can be confirmed from the above presentation and discussion
that ‘ Locating information’ was found easest whereas the abilitiesto ‘ Infer
and Evaluate were found to be the most difficult. The difficulty of items
testing the ability to ‘ Grasp ideas/ Interpret’ fell between the above sated
competencies.

http://wwmw.ncert.nic.in/departments/nie/esd/pdf/NAS 8 cycle3.pdf,p 86




Activity: Read the above information in the box and think of the implications
of the results of the survey on learning in different subjects like Mathemetics
and Science. What is the rdaionship between the ability to infer and evaluate
and learning Science and Mathematics?

The weakest areais inwriting skills, the majority of children are underachieving
inthisvitd area. Thisindicates the need for children to read more and to be taught
strategies for improving vocabulary, grammar and sentence structures to meet
their language needs in the content areas — Mathematics, Science and Socidl
Studies.

Attention to the language demands of subjects and how curriculum content is
taught and learned through language (Mohan 1986) enables mainstream teachers
to plan for these needs. Within any activity or topic, teachers can plan for different
drategiesfor conveying curriculum content and developing sudents' thinking skills
by using language structures and content specific vocabulary.

3.3.1 Components of Academic Language

In this section, we will discuss the key components of academic language. These
ae

1. \ocabulary

2. Syntax

3.  Language function and

4. Discourse

VOCABULARY

Vocabulary refersto students understanding of oral and print words and includes
conceptual knowledge. In the early 20th century, John Dewey (1910) had stated
that vocabulary is critically important because aword is an instrument for thinking
about the meanings which it expresses. Vocabulary ingtruction in school is neither
frequent nor systematic. Many words are unfamiliar to most students as they
contain ideas necessary for a new topic. These are subject specific words that
label content discipline concepts, subjects and topics. They are not very frequently
used and are learnt when a specific need arises such as learning ‘fulcrum’ or
‘pulley’ during a Physics lesson will come across many new and unfamiliar words.

SYNTAX (Structure of a sentence)

Theword ‘syntax’ refersto the set of rules and principles that govern the sructuring
of a sentence or a phrase in a language. Different words, if not put in an order,
can create confusion or make meaning ambiguous. Syntax is how different parts
of speech are put together to convey a complete thought. To convey meaning is
one of the main functions of syntax. It involves the ordering of wordsto say what
is meant to be said.

LANGUAGE FUNCTION

Language isused in avariety of purposes-both informa and formal. The purposes
for which we use language to communicate is called language function, we use
language to accomplish something in formal or informal settings, for social or
academic purposes. Academic language function is the function through which
students can express their developing understanding of the newly learned content.
While using language for a specific purpose or function, learners also use
grammatical structures and vocabulary.

Under ganding L anguage
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Making the learners understand the language from the language functions
perspective makes it easy for them to identify the language demands associated
with specific academic tasks like comparing and contrasting, describing and
sequencing, etc. If the learner learns how to use the language function comparing
for instance, she can apply that skill to arange of contexts across different content
aress.

She can compare events, ideas, phenomenon, objects in Science, Mathemetics,
Socid Science, Literature, etc. With increase in competence in language functions,
the learner can gradualy use complex sentence structure.

Many of these language functions coincide with the higher order thinking skillsin
Bloom'staxonomy.

define label name state
fill in the blank locate recall tell
1 list match spell underline
Knowledge identify memorize
e Who ? How ?
Idc;:tll'lcaltlo? What T Describe ’
and recall o Where ? What is 7
information When »
convert interpret restate summarize
2 describe paraphrase retell in your own words  trace
- explain put in order rewrite transiate
Comprehension
L Re-tell in your own words. What differences exist between ?
Organization What is the main idea of 7 Can you write a brief outline?
and selection of
facts and ideas
apply demonstrate give an example show
compute determine ilustrate solve
conclude draw make state a rule or principle
construct find out operale use
How is an example of ? Do you know of i where ?
How is related to Could this have happened in ?
Why is significant?
3 ¥k analyze contrast diagram examine
A categorize debate differentiate infer
& et classify deduct dissect specify
An: compare determine the factors distinguish
J What are the parts or features of 7 How does compare/contrast with __7
Classify according to . What evidence can you present for ?
Outli g ap »
change find an way predict revise
combine formulate pretend suggest
compose generate produce sSuppose
construct invent rearrange visualize
create originate reconstruct write
S design plan reorganize
CCIST T | What would you predictinter from T3 What solutions would you suggest for ?
new whole What ideas can you add to 7 What might happen if you combined
) i How would you create/design a new 7 with 7
appraise decide judge rate
choose defend Justify select
compare evaluate prioritize support
Evaluation conclude give your opinion rank value
Developing Do you agree that 7 Explain. Prioritize according to 7
opinions, What do you think about ? How would you decide about ?
judgements, What is most important? What criteria would you use to assess ?
or decisions

Sour ce: http://www.flicker.com/
DISCOURSE (Vocabulary, syntax, language function)

Discourse refers to how members of a subject area speak and write about thelr
content area. Discourse is putting words and sentences together to clearly
communicate complex ideas. It contains several elements such as structure and
organisation, manner of speaking, complexibility, intelligibility and audience.
Discourse can be understood as a process of communication. It is communication
but it is a specific style of communication which is used mostly in the world of
academics. Textbooks, research articles, dissertations, science journals, logs, €tc.,
are examples of different types of discourse.



34 DEVELOPMENT OFACADEMIC LANGUAGE

In theinitial years there is a marked overlap between the language child uses at
home and the language used at school. Gradudly, thereis an increase in the level
of sophigtication and complexity in the language used a school. Academic language
is not exclusive of features of soda language, the overlap continuesin classroom
gtuationsin the two regigersin the form of dlassroom language and socid interaction
as well as language related to academic study.

Academic language proficiency is acquired over along period of time. Research
studies suggest that that academic language is best learned through meaningful
input, focuson content and language (dud focus) smultaneoudly, and practice in
the use of language and by drawing students’ attention to linguistic forms and
language functions.

35 LANGUAGE ISTHE FOUNDATION OF
LEARNING

For teachersto incorporate the god of making their sudents acquire proficiency
in reading and writing the language of Science, Mathematics or Social Science,
it isimportant that they have an understanding of the various forms of literacy
atanment.

Shanahan and Shanahan (2008) work is important in thisregard . They examine
how literacy development progressesin three stages: basic literacy, (decoding and
knowledge of words that appear frequently in al reading tasks) intermediate
literacy, (common word meanings, basic fluency)and disciplinary literacy (literacy
killsin specific disciplines: history, science, mathematics, literature, etc). The third
stage of literacy called disciplinary literacy is where the skills are not formally
taught but are difficult to learn because the nature of discipline specific texts
becomes difficult and abstract. These three stages can be presented graphically
in the form of a pyramid. Although these stages do not develop in alinear fashion,
it isimportant to master each of these stages to acquire proficiency in reading.
Proficiency is acquired in each stage when readers repeatedly draw on their
previous understandings of supporting comprehension for reading new texts.

Disciplinary
Literacy

Intermediate Literacy

/ Basic Literacy \

Figure: The Increasing Specialisation of Literacy Development

Badc Literacy: Literacy skills such as decoding and knowledge of high-
frequency words that underlie virtually al reading tasks.

Intermediate Literacy: Literacy skills common to many tasks, including
generic comprehenson grategies, common word meanings and basc fluency.
Disciplinary Literacy: Literacy skills specialised to history, science,
mathematics, literature or other such matter.

Source: Timothy Shanahan and Cynthia Shanahan (2008) “Teaching Disciplinary
Literacy to Adolescents Rethinking Content-Area Literacy”, Harvard Educational
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Review, Volume 78: 1 (Spring 2008, p.44).

You will notice that at the base of the pyramid, we have the basic skills which
are foundationd for all reading tasks. These are decoding skills, comprehension
of print and literacy conventions and recognition of high frequency words.

At the upper primary level, sudents move into the second stage, i.e., intermediate
literacy. At this stage, students are better adept at comprehension and can
overcome weaknesses in comprehension by using different strategies for
comprehension. They are dso able to identify and interpret different text structures,
i.e., cause and effect, comparisons, problem-solving, etc.

The third stage of disciplinary literacy is the stage where students are at the
secondary level and it is here that the teacher’s intervention in development of
skills is required the most. At the third stage, the narrowing of the pyramid
suggests the speciaised nature of reading and learning, it is more focussed to the
needs of a particular discipline and less generalizable to other aress.

At this stage, the discipline -specific texts become more abstract and complex
and students find the abstract nature of textbooks and other reading materials
difficult to comprehend. Students do not usualy pay much atention to the language
that isused intexts, in fact thisis an aspect neglected both by the teachers and
the sudents. Students read but they do not think about the meaning of the words
they encounter. If they understand the text they just think about the meaning and
not be bothered about the grammatical and lexical features of the text for a
deeper understanding. Subject teachers do not teach any skills formally and the
language teacher, trained in teaching literacy skillsin literature, may not find it easy
to guide students to comprehend meaning of polynomials from a Mathematics
text or Force from a Science journal. Consider the following example:

Language in Academic Development

An 8th grade item on the NAEP test shows arectangle that istwice aslong
asit iswide, and asks, What is the ratio of the width of the rectangle
to its perimeter?

It doesn t seem difficult, but only 11% of American 8th graders got it right
as opposed to 56% of 8 th graders in Singapore. What was hard about
it? The language looks easy enough and there are no numbersto mess with!
There are some technical terms. perimeter and rectangle. There could be
aproblem with the words long and wide. W e assume the students know
the word ratio and what it means by the 8th grade. The student needs to
interpret the descriptor perimeter as meaning twice width and length from
the dimensional words wide and long. The next step is to recognize what
is called for, and thisis the difficult part.

Source: The Role of Language in Academic Development 2003 CALIFORNIA

STANDARDS TEST SCORES Lily Wong Fillmore, Ph.D. Jerome A. Hutto Professor
in Education, University of California, Berkeley.

In the above example, contrary to the popular belief, we find that Math learning
is not just about technical terms. It is important to understand that in Math,
ordinary terms are used to refer to relationships which students need to understand.
The sudent needs to recognize that what is caled for isthe proportiond reaionship
of width to perimeter. This often seemsto confuse the students because they are
not always conscious of what is expected of them and what the language is

SyIng.



3.6 ACTIVITIESTO DEVELOP LANGUAGE
ACROSSTHE CURRICULUM

3.6.1 Providing Rich and Varied Language Experiences

If students have access to reading materials in a variety of texts, to discuss and
write ,they will come across many new and unfamiliar words. Books and readings
are culturally specific, so learners may not be able to use their background
knowledge to make meaning from atext which they cannot relate to. The choice
of book should be taken care of and the teacher should support the learners
through discussion and pre-reading activities.

3.6.2 Teaching Individual Words

Teaching individua words that are important to the content is a challenging task.
Teachers can use the strategy of teaching doud and make it more comprehensible
to learners by using props, gestures and images. Themes from the text can also
be repeated and opportunities for role play, text enactment, discussion, etc can
be created in the classroom to support word building, reading and comprehension
in different subjects like History, Political Science, Geography, Literature, etc.

Fostering Word Consciousness

This essentially means that teachers foster curiousity and interest about words in
their students. The advantage of word consciousness activitiesis that they are
exciting and enjoyable and build on the existing pool of wordsthat children may
possess. By creating aword rich environment, promoting word play and teaching
students about words, teachers can build a framework for fostering word
CONSCIOUSNESS.

Morphemes - Prefixes, Roots, Suffixes

Many words in the English language are made up of word parts called prefixes,
roots and suffixes. These word parts have specific meanings that when added
together can help determine the meaning of the word as a whole. However,
words may not always have a prefix and a suffix.

Prefixes

1. Direct ingtruction of pre-fixes, suffixes and root words can greetly enhance and
build the vocabulary and reading comprehension of secondary school students.
Students a this sage need to understand that mogt words are structured according
to logical patterns of meaning and spelling. Together with clues from the context,
amorphological approach may benefit diverse learners (Carlo.et d, 2004)

Studentsimprove their learning by learning the most common prefixes. Prefix is
agroup of letters which have a special meaning and appears at the beginning of
aword. Dis (not, opposite) is a prefix which gives meaning to words such as
disagree, disharmony, disintegration, etc. Sub (under, less) can be used as a prefix
and result in creation of words like subtract, submarine, substation, etc, Examples
of other prefixesare : un, re, en, over, mis, non, trans, etc. English teacher might
introduce the prefix trans (across, through) and this can be subsequently reinforced
by the content teachers. Social Science teacher can use the prefix to discuss
terms such as trangportation, transformation, transatlantic, transcultura, etc and
give examples from terms beyond her domain area. To reinforce understanding.

Under ganding L anguage
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L anguage Acr oss the transplant, etc. Teachers can make connections to related words beyond their

Curriculum domain, giving the students a chance to deduce that all terms that contain the
prefix trans means across or through.

Common Prefixes
Prefix Meaning Examples
un- not, opposite unkind, uncertain, unchanging
re- back, again replay, regress, reform
in- (im-, il-, ir-) not inedible, immortal, illegitimate, irreversble
dis not, opposite disagree, disharmony, disintegration
en- (em-) to make, cause, put| enlighten, encompass, embark, empower
non- not nonsense, nonfiction, nonpartisan
in- (im-) inside, within insgght, introvert, insert, implant, import
over- above, superior overlord, oversight, overarching
mis wrong, bad mistrust, misnomer, misconstrue
sub- under, less subtract, submarine, substation, subset
pre- before preheat, predict, preposition
inter- between interstate, international
fore- before forewarn, forerunner, before
de- remove, from derail, dethrone, deduct
trans- across, through transcontinental, transfer
ex-, eXo-, e out exhale, exit, exoskeleton, evaporation
com (cor, col, con) | with, together committee, correspond, colleague, congress
Adapted from : http://wwwireadingrockets.org/article/linking-language-cross-discipline

Numeric Prefixes

Math and Science teachers are better placed to use and point out the meaning
of numeric prefixes such as mono, bi, tri, tetra, hexa,etc. Teachers can start with
the use of smple words by using the prefix, such as bicycle, triangle and hexagon
and move to more complex words like tetrahedron, polycarbonate, etc.

Numeric Prefixes
Meaning |Greek | Latin Examples
1 monao uni monotone, monoxide, unicorn, unicycle
2 di bi, du, duoc | dioxide, dilemma, binoculars, bipartisan, duet
3 tri tri triangle, tricycle, triplicate, triumvirate
4 tetra quad (quart) tetrahedron, quadruplets, quartet, quarter
5 penta quint pentagon, iambic pentameter, quintuplets, quintet
6 hexa sext hexagon, sextuplets
8 octo octo octopus, October, octagon, octave
Adapted from : http://www.readingrockets.org/article/linking-language-cross-discipline.
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.Chunking L ong Sentences

e Chunking sentences and words Teachers need to pay attention to long
sentences that contain too many clauses, extended noun phrases, conditional
sentences, passive voice, etc and help students unpack the different parts of
the sentence;

e  Students can be given tasks from different textsto break long sentencesin
different parts and ask the meaning of the parts

e  Teacherscan get the students to underline the transtional words and phrases
and ask them asto how they relate with the sentence, what relationship do
they convey

e Teacherscan givefill inthe blank paragraphs to students to fill noun phrase,
verb phrases, transitional words and punctuation.

3.6.3 Sample Lesson Plans

Source: https://www.google.co.in/

Water cyclel esson Plan 1

Subject . Science

Topic . Water Cycle

Objectives . Students should be able to explain the water cycle
Resource . Textbook, Worksheet 1, Speaking Activity |
Duration : 1lesson

Procedure;

Brangorming : Show the picture to the students ask them what it makes
them thinks of. Write down their answers after writing the
word ‘WATER'.

Under standing L anguage
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Show the students a wet piece of cloth.

Ask students what will happen to the piece of clothif you put it in the
Sun for few hours.

Ask students why a piece of cloth becomes dry and where the water has
gone.

Ask studentsto turn to textbook with the Chapter entitled * The Water
Cycle'.

Ask students : What does the word ‘cycle’ mean to the Suggestion:
Draw students' attention to the new words in the paragraph. Teach

students how to pronounce the words accurately by separating the words
into chunks.

iii. valpour

ix. elvalpolrate
X. elvalpo/raltion
Xi. con/dense
Xii. con/den/saltion

Work for pronunciation (to be taken in groups)

Draw students attention to the pronunciation of the following endings

d) Pronounce ‘-tion" as/ n/

e) Pronounce the /v/sound asin ‘vapour’, ‘evaporate’ and
evaporation’ correctly by putting the teeth on the lower lips.

Work for vocabulary building (to be taken in groups)

Draw students' attention to the parts of speech of the following words:

3.

a)  evaporate (verb), evaporation (noun)

b)  condense (verb), condensation (noun)

Tell students that water changes and there are many forms of water.
Write the word ‘forms on the blackboard in red. Ask them to pay
attention to how water changes and the forms of water when they read

the paragraph.

Ask students to explain the water cycle by activating their existing
knowledge about the forms of water. Draw simple pictures on the
blackboard as students explain the water cycle.

Pair work: refer to Worksheet 1.

“Characteristics of ‘Worksheet 1”:

Provides students with clear instructions




. Provides students with an example.
*Extenson work for grammar.

Draw students' attention to the use of * Simple Present tense’ in describing
a process.

Pair work: refer to Speaking Activity 1
*Characterigtics of  Speaking Activity 1':
I. Provides students with clear instructions

Worksheet 1

The water cycle

The words in the following sentences are in wrong order. Make the
sudentswork in pars. Thefirst one has been done for you as an example.

Sun/water/fromyheat/seg/the.
The sun heats water from the sea.

Water/the/and/into/water/evaporates/changes/'vapour

Under ganding L anguage
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Speaking Activity 1
The water cycle
[l. Ingructions

Explain the water cycle to your partner.

Il.  Language support:
During Group Work Starting group work
A. Canyou explainthe e Let'sstart. | am A and you are B.

water cycleto me. Please” e Would you like to start first”

B. Yes, sure. Water ....

A. Thank you.

B. You'rewecome.

Useful phrases

e water changesinto ...

e \water evaporates....

e water vapour condenses.......
e water droplets gather .....

Source: http:/AMmw.edb.gov.hk

The picture shows a nobleman watching as a serf kisses the ground at his
Emancipation ceremony.

Source: http://www.lookandlearn.com/blog

Lesson Plan 2




Higory . Subject
Nobles and Peasants > Topic
Students should be able to compare and . Objectives

contrast the lives of nobles and peasants.

Textbook, Worksheet 1, Speaking Activity | . Resource
1 lesson : Duration
Procedure:
1. Show studentsthe picture and ask students them if they have any knowledge

6.
7

of the lives of nobles and knights. Ask them what does the picture say?

Tell sudentsthat ‘peasant’ isa French word and is pronounced in a different
way .

Explain to students about the two kinds of peasants: serfs and freemen. Ask
them to break the word freemen into two parts, ‘free’ and ‘men’ and to
guess the meaning of the word ‘freemen’ first. Then ask them what * serfs
would probably mean. Ask them if there is any similarity between words
like ‘serve’ and ‘servant’.

. Ask students to guess the difference between these two kinds of peasants.

Write down their answers on the blackboard.

Ask students to compare their answers by reading the relevant paragraph
in the textbook.

Check the answers with the students.
Pair work: refer to ‘ Speaking Activity 1’

*Procedure:

Worksheet 1

Instructions to the Teacher:

Provide students with clear instructions

Provide students with alanguage initially and withdraw it gradualy.

Name: Class: No.:

The lives of nobles and the peasants in the Middle Ages

Complete the following paragraph:

The nobles and the peasantsin the Middle ages had ................... ways
of life. Thenobleslivedin ................... but the peasants lived in
................... The nobleswore.................... but the peasants

Under ganding L anguage
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A)
Instructions to the Teacher:
Provide students with clear answers

Provide students with a speaking frame a text.

|. Complete the following table by interviewing your classmate who has got

‘Speaking Activity 1(B)’:
Nobles Peasants
1. livedin 1. Lived in small huts
2. wore 2. wore smple cloths.
3. 3. worked hard
4, 4. had a poor life

II.  Language support in the classroom:

May | ask you a few questions?

Yes.

Thank you. What kind of house did the peasants live in

They livedin .....

What kind of clothes did the peasants wear?

They wore......

What did the peasants do every day?

You've been very helpful. Thank you.

@|Z(P|Z|R|ZE || (2P (>

You' re welcome.

Speaking Activity 2
(B)
Instructions to the Teacher:
Provide students with clear answers

Provide students with a speaking frame a text.
58



I.  Answer the following questions in complete sentences:
1. What would you like to be in the Middle Ages, a noble or a

peasant’?

| would like to be in the Middle Ages.
2. Why?
Theyare ..o reasons why | would like to be
.................................. inthe Middle Ages. First, .....cccocevvveeiinennen.
SECONM, ..ttt sttt r e s e e nn e

(To express more reasons, use the words‘ Third’, ‘Fourth’,
‘Ffth’, *Sixth’ and so on.)

Il Par work:
Find out what your neighbour would like to be in the Middle Ages.
[11. Language support:
During pair Work Starting pair work
A. What would you like to bein e Let'sstart. | an A and you are B.
the Middle Ages, a noble or e \Would you like to start first?
a peasant’?
B. | would liketo be................
A. Why?
B. There are

Source:http://Mmww.edb.gov.hk/attachment/en/edu-systenvprimary-secondary/
applicable-to-secondary/moi/support-and-resources

3.8LET USSUM UP

Inthis Unit, we have discussed that language is the foundation for learning and
that literacy skills become more difficult progressively due to the abstract nature
of discipline-based texts. In this context there is a need to understand the
concept of language across the curriculum, its sgnificance in learning, and the role
of the teacher in identifying the language demands of the subjects and providing
necessary language support to students.

The focus of the language across the curicullum approach is

e enabling students to understand that different subject areas draw
on different sets of lexical and grammatical resources to construct
their own disciplinary knowedge, values, and cultures, is therefore
an important objective of language across the curriculum.

e helping students to understand the variability of academic language,
the general patterns of academic language and to appreciate how
these patterns find a place in different school subjectsis the focus
of language across the curriculum approach.

Under ganding L anguage
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4.0 OBJECTIVES

After you have read this lesson, you should be able to:

° Explain classroom interaction, its aspects and types,

° Critique the Initiation Response Feedback (IRF) exchange structure;

° Discuss how we can promote meaningful interaction in our classrooms,
° Enumerate afew techniques for promoting negotiated interaction;

° Manage classroom discourse effectively to promote learning

° Develop classroom interactional competence

4.1 INTRODUCTION

Learning takes place in the classroom through interaction. The aim of every lesson
isto facilitate learning and increase learning opportunities for the learner. The
language that we use in the classroom plays a very important role in determining
the classroom discourse through which the learner engages with the syllabus and
meaterids. Teachers can improve their professona practice by developing a closer
understanding of classroom discourse specifically by focusing on the complex
relationship between language, interaction and learning. In order to make the
classroom space dynamic and more engaging teachers as well as learners need
to develop classroom interactional competence (CIC), a concept which will be
introduced and described towards the end of this unit.
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43 CLASSROOM INTERACTION

In a classroom the teachers and learners come together and language learning is
expected to happen. However, this language learning happens as a result of the
reactions amongst the teachers and the learners. We need to note that learners
do not come ‘empty-handed’ into the classroom. The learners bring their whole
experience of learning and of life in classrooms dong with their own reasons for
learning the language. They have their own needs that must be addressed. The
teachers dso bring in her experience of life and learning and of course of teaching.
She also getsthe syllabusin the form of materials. Therefore how the teachers
and learners react to each other when they are together in the classroom is of
utmost importance. ‘React’ has been used in the research literature to refer to the
constant interaction that takes place between the learners and the teacher and
among the learners themselves.

How successful this constant interaction is, cannot be taken for granted. The
interaction cannot be completely planned. That would be too artificid. Therefore,
interaction in the classroom needs to be managed rather than planned. Moreover,
the interaction cannot be managed by the teacher aone, even the learners play
an important role in the management of interaction. As a social event these
contributions on the part of the teacher aswell aslearners are crucid for interaction
to be successful.

From this viewpoint interaction isakind of ‘co-production’ and it involves afew
complications. The maor concern isthat successful interaction in the classroom
involves everybody managing at least five different things smultaneously. These
five factors are:

Who getsto speak? (participants' turn distribution)

What do they talk about? (topic)

What does each participant do with the various opportunities to speak? (task)
What sort of atmosphere is created? (tone)

What accent, dialect or language is used? (code)

All wright & Bailey (1991)

Another problemis that these five aspects of interaction are means as well as
ends. Thus, language teachers recognize that using a language also involves the
ability to handle interaction in that language. Thus, classroom environment also
provides opportunities to learners (as well as teachers) to involve themselvesin
interaction managemen.

Here it becomes important to understand interaction in the context of learning. In
aclassroom the teacher and the learners manage interaction for language learning
to happen. However, in most casesit is consdered to be solely the teacher’s job
to plan a sequence of lessons and execute them effectively in the classsoom. The
teacher may get the best plan to class but finaly what each learner learns depends
on what happens in the course of classroom interaction and whether or not the
learner is able to make use of the language learning opportunities available to him/
her.



In order to facilitate language learning, dlassroom interaction needsto be understood
and optimized. Moreover, the quality of interaction is largely determined by teachers
during their face-to-face communication with the learners. As qudity of interaction
contributes to learning, it isimportant to optimize it rather than maximizing it. To
improve language learning in the classroom, appropriate interaction in tandem with
desired learning outcomes has to be encouraged.

Any second language lesson can be viewed as a dynamic and complex series of
interrelated contexts, in which interaction is central to teaching and learning. Latest
sudiesin dassroom interaction indicate the need to consider the idea that teachers
and learners together co-construct (plural) classroom contexts.

Van Lier (1988) identifiesfour types of second language (L2) dassroom interaction:

Type 1: Thefirgt, which he calls ‘less topic- orientation, less activity- orientation’,
istypica of everyday conversation. Thus, it isthe least structured, dlowing the
most freedom for self- expression.

Type 2: Second is ‘more topic- orientation, less activity- orientation’ which is
typical of the type of interaction that occurs when information is provided in
ingructions or alecture. The interaction is one- way and involveslittle space for
exchange of ideas or opinions.

Type 3: Thethird category, ‘ more topic- orientation, more activity orientation,’
occurs when information has to be exchanged following specific and predetermined
lines, asin an interview, joke or story.

Type 4: Thefinal category, ‘less topic- orientation, more activity- orientation’ is
typified by substitution drills, pair work and activities that have very specific
procedures.

van Lier’s classification is definitely not exhaustive and may not be capable of
accounting for dl types of interaction. However, it is certainly representative of the
typical patternsthat occur. It dso makes some attempt to connect language use
to activity; rather than proposing a purely functional framework. van Lier’s scheme
relates classroom activity to type of language used.

Check Your Progress 1

Notes: 8 Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.
1.  Why do we need to understand classroom interaction”

44 CLASSROOM DISCOURSE

It has been established by experts in the area of classroom discourse that the
teacher playsan important role in understanding, establishing and maintaining
patterns of communication that foster, to the greatest extent, both classroom
learning and second language acquisition. Therefore, classroom discourse needs
to be understood to promote learning in the classroom.

The Classroom as a
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Let usfirst understand the typical structure of classroom discourse. We have dll
been part of various classrooms as learners and teachers. It is easy to identify and
present avery clear structure of classroom discourse. In most classrooms teachers
control both the topic of conversation and turn-taking. Learners take cues from
the teacher through whom they direct most of their responses. In a second
language classroom the teacher is often consdered to be the main point of reference
and he/she controls most of the patterns of communication primarily through the
ways in which the teacher restrict or allow learners' interaction, take control of
the topic and facilitate or hinder learning opportunities.

The underlying structure of second language classrooms typically represent
sequences of discourse ‘moves’ IR (E/F), where | isteacher initiation, R islearner
response and E/F is an optiond evaluation or feedback by the teacher (Sinclair
and Coulthard, 1975). In later versons of the model, F became follow- up. This
model isreferred to asthe IRF sequence, asillustrated below:

Extract 1.1

() Teacher: There are two things that the writer establishes at the
beginning of the story. One is Situation ...Situation. What is the
Situation at the beginning of the story? anybody? What's the situation
Anita? Have you read the story Anita?

(R Sudent: No ma’am.

(F) Teacher: Ah that won't help then will it? Who's read the story? What
is the situation at the beginning Rahul?

Asyou can see in the above Extract 1.1, for every utterance made by alearner
(R), teacherstypically make two (1,F). Thus, teacher talk (speech of the teacher
in the classroom) represents approximately two- thirds of classroom speech. It is
both particular to the classroom and characterized by it. Thisis the traditional
IRF interaction which prevails in most classrooms.

Musumeci (1996) discusses four reasons for the dominance of the |RF sequence
inour classrooms:

1. Teachers and students expectations consder question and answer routines
as gppropriate classroom behaviour. Thisis how conversation, in aclassoom,
is characterized.

2. Teachersfeel the need to make learners ‘feel good'. The feedback given by
ateacher to a student isimportant and necessary.

3. The system of power relationsin most classes meansthat it is the teacher
who has more of the ‘floor’ owing to asymmetrical roles.

4. Fndly, the time congtraints facing teachers make them believe that question
and answer routines are the most effective means of advancing the classroom
discourse.



However, experts have frequently highlighted that the |RF sequence has a negative
effect on classroom communication because it gives minimum interactional space
to the learners.

The teacher talk condderably increases and learners don’t get enough opportunities
for language use. In order to facilitate learning in the classroom we need to grant
greater participation rightsto our learners and alow them to play a more central
rolein classroom interaction. If our classroom discourse is dominated by the IRF
sequence then interaction can become very mechanica and aso monotonous. We
need to be aware of this and we should consciously try to bresk the IRF pattern.
In the following sections we will discuss various strategies that we can use to
make our classroom discourse interacting and effective.

In the L2 classroom, teachers control both the content and the procedure of the
learning process. L2 classes exhibit some typical characteristics:

1. teacherscontrol the topic of discussion;

2. teachers control who may participate and when; students take their cues
from teachers;

3. rolerelationships between teachers and learners are unequal; teachersare
responsible for managing the interaction which occurs; teachers tak more.

Thus one may conclude that teachers often control both the content and structure
of classyroom communication, & least in part, by their use of language. Furthermore,
their decision asto whether to tightly control the topic of discusson or whether
to alow amore egditarian discourse structure in which students self- select and
have a more equa share in turn- taking, is not random. Thus, teachersinfluence
learner participation both by the ways in which they use language and by what
they bring to the classroom. Therefore, it isimportant to be avare of our language
use in the classroom.

In Extract 1.2 below, for example, note how the teacher selects who may talk
(turn 1), controls the topic of conversation (1), selects another speaker (7),
evduates the learner’s performance (3, 5, 7), manages both language form (what’s
the verb in 5) and the message (they go to in 5). Note too how the predominance
of an IRF structure characterizes this extract as a piece of classroom discourse.

Extract 1.2

1 () Teacher: ok Rita could you explain something about law
and order in our country?

what happens if you commit a crime?

2 R Learnerl: if we do crime policeman come to take somebody
to police station

3 (F) Teacher: yes...

4 R Learnerl: and prisoner questioned and if he is (5 seconds
unintelligible)

5 (F/1)  Teacher: yes what's the verb Rita... if she or he yes...
commits a crime they go to...

The Classroom as a
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6 R Learnerl: they go to court ... but if they... he... they didn’'t
do that they can go home

7 (FN)  Teacher: they can go home (...) very good indeed right
what happens in the court?

Thus, wefind how the teecher controlsthe dlassroom discourse. The responsihility
for promoting efficient and effective language use resides with the teacher. Thus,
the teacher’s use of language can get the best out of agroup of learners-that is,
facilitating contributions, helping them say what they mean, understand what they
are studying and making sure the rest of the group is able to follow — is dependent
on ateacher’s ahility to make professond use of language. This ability hasto be
learned and practised over time, in the same way that we teachers acquire and
perfect classroom teaching skills. In order to make our classroom discourse
meaningful and effective we need to understand some of the desired features of
an effective classroom discourse. In the next section we will discuss these features
of classroom discourse.

Check Your Progress 2
Notes: 8@ Answer thefollowing questionsinnot morethan 100 wordseach.
b) Compareyour answerswith those givenat theend of the Unit.

1.  Answer thefollowing questionsin not more than 100 words each.
a Why do we need to understand classroom discourse?

b. What is IRF structure? Why is it the most dominant pattern
in most classrooms?

d. What are some of the typical characteristics of L2 classroom
discourse?




2. Read the following statements and mark true (T) or fdse (F) againgt them.
Correct the ones which are fase.

a  Hdlf of the classroom discourse congtitutes teacher talk. T/IF
b. IRF gandsfor initiation, reaction, final response. T/IF

c. Teachersplay avery important role in determining the
quality of classroom discourse. T/IF

d. Teacher’s decision making in the classroom has an
impact on learner participation. T/F

e.  Weshould dtrictly follow the IRF structure of classroom
discourse. T/IF

45 FEATURESOF CLASSROOM DISCOURSE

In this section we will discuss features of classroom discourse. Thiswill aso help
usto undergand the desred strategies that we need to incorporatein our discourse
to facilitate interaction and hence learning in the dlassroom. The following features
enable the teachers to manage classroom discourse effectively.

e Elicitation techniques

Elicitation is atechnique by which the teacher gets the learnersto give information
rather than giving it to them.

For example: ateacher dlicits the rules for the structure of the first conditional by
asking learnersto look a some examples, then writing ‘We make the firg conditiond
in English with...?7 on the board.

In the classroom, dlicitation is an important technique for various reasons. It helps
develop alearner-centred dynamic, it makes learning memorable as learners can
link new and old information, and it can help produce a dynamic and stimulating
learning environment.

Typicaly, classroom discourse is dominated by question and answer routines,
with teachers asking most of the questions as one of the principa ways in which
they control the discourse.

Many of the question- types selected and used by language teachers are of the
closed variety and produce only short responses from students. Our questionsin
the classroom need to have the ability to produce responses which are
‘communicative’ . In order to be able to do so let us discuss the different types
of questions that we may use in our classroom.

e Display questions:

A display question is one to which the teacher aready knows the answer. In most
cases, the learner too knows that the teacher knows the answer but she answers
it to satisfy the teacher.

Examples:

When was Mahatma Gandhi born?

The Classroom as a
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Isthis a chair or atable?

Digplay questions do not normally generate new information. They demand little
thinking. However, if they are used for a certain pedagogic goal they can serve
avery useful purpose. For example, if we are doing accuracy based activity in
the class and our pedagogic god is to give practice for anewly acquired sound
or word or repeating a newly learnt sentence pattern or word stress, display
questions can work successfully in such situations. Also for classroom management
purposes (maintaining control of your class) display questions can be used.

e Referential questions

Referential questions or genuine questions demand real answers. They often require
thought and effort. Such a question may ask the student to infer a meaning, to
evaluate a Satement or to separate fact from fiction.

Examples:
How is swimming more or less satisfying exercise than jogging
In what ways do dogs make easier pets than monkeys?

These questions seek red answers. They demand an explanation, often generate
new thinking and can dlicit individua answers.

e Display vsreferential questions

Referential questions are more likely to produce ‘ natura’ responses than display
questions.

Traditionally, display questions, to which the teacher already knows the answer
(e.g.: what's the past tense of go?) are seen as being functionally different from
referentid questions, where the answer is not known in advance (e.g. do you have
any brothers and sisters?).

Display questionstypicdly produce shorter, smpler responses from learners While
accepting that the purpose of al questions is to €licit responses, the display/
referential distinction isimportant.

e Closad question

A closed question has asingle, correct answer.

Examples

Is Mumbai the capital of Maharashtra or of Gujarat”

|s Kuala Lumpur part of Singapore or Maaysia?

e Open-ended question

Open-ended question allows for opinion as it has more than one correct answer.
Examples: All banks in the city provide the same quality service. Discuss.
When is it better to travel by rail or road than by air?

These questions allow for different responses based on differing experiences.



e Factual questions

These questions hdp determineif sudents know some required facts or informeation.
They may not normdly call for reflection on events attitudes or beliefs Examples:

Who is the President of United States?
How far is Chennai from Delhi?

The above classfication of questions clearly shows that these question types may
overlap. Therefore, while classifying a question we may have to use multiple
terms. A display question could be aso factual or close-ended. A referential
guestion can also be open-ended.

Another classfication of types of questions was proposed by Benjamin Bloom (in
Tickoo, 2003). He divided the questionsinto six types and defined each of them
asfollows

1. Knowledge questions that ask studentsto get information given in their book
or in any other source of knowledge. Example: Where is the Gir Forest”

2. Comprehension questions that ask for understanding. Example: What does
the author mean by ‘surrender value?

3. Application questionsthat involve usng one's undersanding. Example: ‘How
does yoga help build concentration?

4. Analyssquestionsthat ask for looking at parts of a Stuation. Example: ‘In
what ways is a solar heater better or worse than an electric heater?

5. Synthesis questions which ask students to combine their skillsto creste new
ideas. Example: “What can we do to make roads safe for visually challenged
people?

6. Evauation questions which ask people to make judgements. Example: *Are
large dams best answers to water and power shortages?

Check Your Progress 3
Notes: a8 Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those given at theend of the Unit.

1. Givea least two examples of each of the following question types.

a.  Display questions:

b. Reerentid questions.

c. Close-ended:

d. Open-ended:

2. How did Benjamin Bloom classify questions? Explain with examples.
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3. If wewant to promote thinking in our classroom what types of questions
should we ask

Using questions appropriately in the classroom

Qur choice of questioning strategies can have a huge impact on learner participation.
Questions can serveto sgna turns, help understanding, provide opportunities to
learners and even compdl involvement. Our use of questions helpsin discourse
modification and maintains participation among learners. In other words, classroom
discourse differsfrom ‘normal’ communication in terms of the number of questions
used and their function.

Each of the above question types would contribute positively to classroom discourse
if the question type matches our pedagogic goas Pedagogic gods are the learning
outcomes that we have in our mind for our lessons.

According to ateacher’s pedagogic god, different question types are more or
less gppropriate: the extent to which aquestion produces a communicative response
is less important than the extent to which a question serves its purpose at a
particular point in alesson. In short, the use of appropriate questioning strategies
requires an understanding of the function of aquestion in relation to what is being
taught (Nunn, 1999).

The table below shows different types of pedagogic goalsthat require specific
types of question:

Question type Pedagogic goals

Display questions/closed questions/factua questions

e To enable learnersto produce correct forms

e To provide corrective feedback

e Todisplay correct answers

e To provide language practice around a piece of material
e Todicit responsesin relation to the material

e To provide students practice in sub-skills

e To clarify when necessary

e To evduate learner contributions



Pedagogic goals Question type
e Toenablelearnersto produce Display questions/closed
correct forms guestions/factual questions

e To provide corrective feedback
e To display correct answers

e To provide language practice
around a piece of material

e To €licit responsesin relation to
the material

e To provide students practicein
sub-skills

e To clarify when necessary
e Toevaluatelearner contributions

Pedagogic goals Question type
e To enable learners to express Referential questions/open-
themselves clearly ended questions

e To establish a context for
discussion

e To promote ord fluency

e Why-questions

Questions which use the wh-word why are called why-questions. For example:
if astudent says he/she likes action movies, then we can ask why does he/she like
action movies?

The more the number of why-questions the better would be the quality of our
classroom interaction. Why-questions initiate longer responses and alow usto
initiate and sustain discussions in class. In most classrooms the frequency of why-
guestions among teachers and sudentsis extremely low which in turn suggests
that both the quantity and qudity of student contributionsiis likely to be mediocre.

In Extract 1.3 below, note how turn- taking and length and type of learner
contribution are very strongly influenced by the nature of the questions being
asked. Inthisextract, al questions are of the display, ‘ closed’ variety, evolving
from areading passage which the class has just read. If the teacher’s agenda at
this stage in the lesson isto check comprehension, then her choice of dlicitation
technique is gppropriate and in line with her pedagogic god. If, however, she ams
to promote class discussion, a different type of questioning strategy would be
needed, using more open, referential questions.
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Extract 1.3

1. Teacher: now if you look at the first sentence Rohan...can you read
the first sentence please

2. Learner 1: lot of gold in the sea

3. Teacher: uhuh and then the LAST sentence (reading) the treasure in
the ocean might just as well not exist ... what treasure? ... Priya?

4 Learner 2: in the seawater

5 Teacher: yes yeah so the SEA water is another name for? ... in this
case? Another way of saying ... what? Raman?

6 Learner 3: ocean

7  Teacher: ocean right and what’s in the ocean ... treasure and what's
in the seawater

8 Learner 4: gold

Now look at the next extract 1.4 which is quite different from the above extract
1.3. InExtract 1.4 it isclear that the learners have more interactional space and
freedom in both what they say and when they say it. It is, in many respects, much
closer to casud conversation because learners produce longer turns (in 5 and 7),
and because the teacher’s comments (in 4 and 6) are non- evaluative, relating
more to the content of the message than the language used to expressit. While
we, asoutsders, are not privy to the precise meanings being exchanged here, it
is goparent that the referentia prompt question do you believe in thiskind of thing
produced longer, freer responses by learners and resulted in amore equa exchange
as might be found in a casual conversation.

1.

a &~ W DN

Extract 1.4

Teacher: | agree... do you? do you believe in this kind of thing? We
talked about UFOs and all yesterday (Wait time 2 seconds)

Learner 1: no ...
Learner 2: well maybe yes...
Teacher: maybe no why not? (Wait time 7 seconds)

Learner 1: um I'm not a religious person and that’s the thing |
associate with religion and believe in super naturals and things like
that and believe in god’'s will and that’s so far from me so no...

Teacher: Okay...| understand so and why maybe Monica? ...

Learner 2. well... I'm also not connected with religion but maybe
also something exists but | erm am rather sceptical but maybe
people who have experienced things maybe...

Teacher: uh huh and what about you [do you]




Thus, we have seen how our choice of questions has a huge impact on learner
response and hence classroom discourse.

We should aso keep in mind that our questions need to be evenly distributed in
our classroom. A teacher who restricts her questions to one section of the class
(e.g. front benchers or the more articulate students) may often fail to involve the
rest of the class. Opportunities for answering questions or initiating them should
be given to every section of the class.

Wait Time

Thetime that the teacher gives to the students to think and frame an answer is
cdled wait time. Studies have shown that students are often given insufficient time
to process ateacher’s question before answering it. This often resultsin responses
that are far from complete and more often without adequate thought. Research
suggests that increasing wait time from one second to three or four seconds brings
about greater learner participation and significantly contributes to higher-quality
classroom discourse. Specifically, increase in wait time resultsin an increase in:

e theaveragelength of student responses

e the number of speculative responses

e  student-initiated questions

e  student-student interaction

e statements and responses based on inference

e interactiona space that enables turn-taking to be slowed down
e thinking or rehearsal time

e Teacher Echo

Teacher echo refers to the repetition of utterances in the class by the teacher.
When ateacher repeats hisTher previous utterance or alearner’s contribution it
is called teacher echo.

Teacher echo may have severd functions:

e amplifying alearner’s contribution for the rest of the class
e  confirming correctness

e acknowledging the relevance of an utterance

However, when overused, teacher echo can disrupt the flow of the discourse and
reduce learners’ interactional space. Therefore, we teachers need to be aware of
the function of echo and of the ‘ dangers of overusing it. Reduced echo isregarded
as a poditive strategy that has an important role to play in facilitating learning
opportunities in the classroom. There is a strong sense in which reduced teacher
echo has the same effect on the flow of the discourse as extended wait- time.
Both of these strategies increase the interactiona space available to learners and
increase opportunities for involvement.

Thus, to facilitate classroom discourse we should try to extend wait time and
reduce teacher echo.
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Check Your Progress 4

1. Look at the pedagogic gods given below. Suggest question types that
would match with each of these pedagogic goals to give us the desred
effect in the classroom.

Pedagogic goal Question type(s)

a Give practicein grammetica
dructure

b. Help improve pronunciation

c. Initiatediscussion

d. Develop ord fluency

e. To teach subskills of reading
(scanning/skimming a text)

f. To encourage learners to express
their opinion

2. What is wait time? Why do we need to increase wait time in our
classroom?

3. Why do we need to reduce teacher echo?

Repair

Apart from questioning, the activity which most characterizes classroom discourse
is correction of errors. Repair is aso called error correction. The term error
correction is abroader term which encompasses all types of teacher feedback.

Error correction may be direct or indirect, overt or covert. Teachers have many
options — our split- second decisions in the rapid flow of a lesson may have
consequences for the learning opportunities we present to our learners.

Just like our questions need to match our pedagogic goas smilarly our choice of
specific repair srategies should match our goal. Repair can be language centred
repair or content centred repair. Repair is closaly related to the context of what
is being done. The implication being that repair, like other aspects of classroom
discourse should be related to pedagogic goals.

Direct repair: Thisrefersto overt error correction. Direct repair involves correcting
an error quickly and directly.



Example:
Student: My brother like bikes...
Teacher: not like...likes...he likes bikes

Indirect repair: Thisrepair strategy is covert. In this strategy instead of correcting
an error directly, the teacher triesto get the correct response from the learner by
giving hints and cues. In other words the teacher triesto elicit the correct response
through questions or appropriate prompts.

Example:

Student: My brother like bikes...

Teacher: Your brother....7

Student: like bikes...

Teacher: he...you are taking about your brother...he...
Student: likes bikes...

Form-focused feedback: Thisis also called language centered repair. It refersto
feedback given on the words used, not the message. See the example below:

Student: | am belonging from the Delhi
Teacher: | am from Delhi...not the Dehi...not am belonging...

Content feedback: Thisis aso called content-centered repair. It refersto feedback
given to the message rather than the words used

Student: During summers | go my grandmother’s house...I like spending time
there

Teacher: What do you do there?
Student: | likes play football and listen stories of grand mother

Teacher: ok...that'sinteresting. . .grandmother’s Sories are dways interegting. .. Does
your grandma make those stories? Or does she read them from a book?

Aswe can see here the teacher gives feedback on the message and ignores the
language errors of the learners. She further asks genuine questions related to the
content of the message. The teacher’samin thisinteraction isto clearly promote
fluency and get learnersto speak.

If our pedagogic god isto develop fluency then direct repair is not recommended.
However, if our goal isto develop accuracy then grammatical input in the form
of direct repair is desred. In other words language- focused feedback is appropriate
for accuracy based tasks whereas content based feedback allows learners to
express themselves freely without getting conscious. For fluency based tasks we
should avoid direct repair. Therefore, to facilitate interaction we need to match
our pedagogic goas with our repair srategiesjust like our questioning strategies
need to match our desired pedagogic goals.
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Check Your Progress 5
1.  What do we mean by repair? What are the different types of repair?

2. Read the extracts of classroom discourse and match them with the
type of repair :

e Type of feedback: form-focussed feedback or content feedback
e  Typeof repair: direct or indirect repair
e Teacher’s possible pedagogic god(s)
a  Student: | goed to the market yesterday...
Teacher: um... goed...? what is the past tense of go%
Student: ...went...sorry..I went to the market yesterday
b.  Student: I like collect samps...

Teacher: oh! That's very nice...How many have you
collected so far?

C.  Student: Recently...Bharat Ratna given to Atal Bihari
Vajpayee...

Teacher: ...was givento Atal Bihari Vapayee

d. Student: My mother is my strength...she dways help me
to solve problems

Teacher: my mother also helpsme alot...

e Modifying speech to learners

As already discussed, two third of classroom discourse involves teacher talk.
Therefore, to ensure that teacher’s discoursein the classroom is able to maximise
learning opportunities we need to discuss the importance of modifying speech to
learners. Lynch (1996) discusses the reasons for the interest in language modification
by teachersfor learners.

Frg, it isimportant to modify our speech in the classroom because thereis alink
between comprehension and progress in second language learning. If students do
not understand the input they receive, it isunlikely that they will progress (Krashen,
1985).

Second, there isa strong influence of teacher language on learner language. One
of the most important activities performed by second language teachersis to
model target language for their learners. In many cases this may be the only
exposure to the language that learners receive.

The third reason for speech modification proposed by Lynch is that learners often
face difficultiesin understanding thar teecher’s gpeech. Without some smplification



or reduction in speed of ddlivery, it is highly unlikely that sudents would understand
what we say in the classroom.

Research studies suggest that language teachers typicaly modify four aspects of
their speech which are asfollows:

1. Vocabulary is simplified and idiomatic phrases are avoided.

2. Grammar is simplified through the use of shorter, smpler utterances and
increased use of present tense.

3. Pronunciation is modified by the use of dower, clearer speech and by more
widespread use of sandard forms.

4. Findly, teachers make increased use of gestures and facial expressions.

It isimportant to note that the above speech modifications which take placein
second language classrooms can be compared very closely with the ones made
by parents when talking to young children acquiring their first language. Typicaly,
simpler vocabulary, shorter sentences and fewer idiomatic phrases are used,
accompanied by exaggerated facial expressions and gestures.

Tardif (1994) identified five modification strategies:

e  df- repetition

e linguigtic modelling

e  providing information

e expanding an utterance

e using extensive elicitation, where questions are graded and adjusted

Each of these hasits own particular role to play in the discourse and is must be
used more or less strategically according to desired learning outcomes.

Like Tardif above, Lynch (1996) identified a number of ways in which teachers
modify their interaction. They include:

1. Confirmation checks. whereby teachers make sure they understand the
learner;

Example: So you mean... 7%
2. Comprehension checks: ensuring that learners understand the teacher
Example: Did you understand?

3. Repetition: whereby the teacher repeats higher utterance or asks a student
to repeat his’her utterance

4. Clarification requests. asking students for clarification
Example: Do you mean...7

5. Reformulation: rephrasing alearner’s utterance

6. Completion: finishing a learner’s contribution

7. Backtracking: returning to an earlier part of a dialogue
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In most classrooms teachersrarely ask for modificationsto learners speech. We
tend to impose our own interpretation. This isthe reason why teachersinsist on
filling the gaps and smoothening learner contributions, as a means of maintaining
the flow of alesson or in order to create a flawless discourse. Unfortunately, by
doing 0, learners may be denied valuable opportunities for learning. Arguably, by
seeking clarification and requesting confirmation, by getting learners to reiterate
thelr contributions, learners  language development is fostered.

In Extract 1.5, for example, one can see that the teacher — by seeking clarification
and by negotiating meaning — helps the learners to express themselves more fully
and more clearly. In the extract, in which an upper-intermediate class is working
on their writing skills, it is clear that learner turns are frequently longer and more
complex that those of the teacher (12, 16).

Throughout, the teacher adopts aless evaluative role and instead seeksto clarify
(11, 13, and 19) and dlicit from the learners, descriptions of their writing Srategies.

Clarification requests are extremely valuable in promoting opportunities for learning
since they ‘compdl’ learnersto reformulate their contribution, by rephrasing or
paraphrasing. Thereisclear evidence in thisextract that the teacher’s unwillingness
to accept the learner’s first contribution (in 13,15) promotes a longer turn and
higher qudity output in 16.

Extract 1.5

11 Teacher: ..yes... so tell me again what do you mean by that?
(Clarification request)

12 Learner: the first is the introduction the second eh in this case we
have the (pause) who you are to eh introduce yourself a few words
about yourself and where you live and what | do...

13 Teacher: so... yes? (Clarification request)
14 Learner: ...and then it's the problem what happened ...
15 Teacher: yes...

16 Learner: ...and you need to explain it and why you are writing
because probably you did something like you gave the information
to the police but it didn’t happen ...

17 Teacher: uh...so can | ask you why did you write it in your head as
you have said a while back? (Backtracking)

18 Learner: | don’t know it's like a rule

19 Teacher: right soit'slike a rule... what do you mean? (Clarification
request)

For sustained negotiation to occur there is aneed for learners to adopt a wider
range of interaction modifications, something which teachers could easlly provide.
Adjustments of both language form and conversational processes are clearly
central to the work of the language teacher and essential for learning to take
place.



Facial expressions, single interjections, like the ones cited in the above extract,
‘uh’, ‘what’ or direct questions dl serve the same function: they seek clarification,
compelling learnersto reformulate what they have said. Not only is reformulation
an essential conversational kill, used extensively by native speakers, it is highly
relevant to the process of second language learning in the L2 classroom since it
promotes negotiation of meaning, an ideathat we will discuss in greater detall in
the next section.. By accepting a response that is only partially understood, we
as teachers may be denying a vauable learning opportunity to our learners. Thus,
instead of constructing a smooth- flowing discoursg, it isimportant not to missa
vauable opportunity to clarify.

We asteachers need to be active listeners, congtantly reaffirming, questioning and
clarifying learner contributions. Note thet thisis not the same at al as the common
practice of getting second language learners to answer ‘in full sentences which,
arguably, has little pedagogic vaue.

e Scaffolding

Scaffolding is an interactiond feature wherein language is ‘fed in' by the teacher
during an exchange, to help learners express themselves more clearly. The term
scaffolding describes the ways in which teachers provide learners with linguistic
cuesto help salf- expresson. Scaffolding provides learners with cognitive support
through dialogue as they engage in tasks that may lie outside their capabilities.

While providing scaffold to our learners we may engage in the following:

Reformulation, where a learner’s contribution is reworked using language which
IS more appropriate;

Modelling, where a learner’s contribution is smply restated with appropriate
pronunciation, stress or intonation;

Extension, where an utterance is extended, made more comprehensive or more
comprehensible to other students.

In each of these the teacher’s role is to ‘shape’ the learner’s contribution into
something more acceptable.

Asaconscious strategy rather than a passive feature of teacher’stalk, scaffolding
can do much to enhance learning opportunities.

In this section we have discussed that we as teachers need to be aware of the
vaue of not accepting alearner’sfirst contribution and of the need to ‘draw out’
what has been said. Many atimes, teachers appear satisfied with any response
given by the learners, forgetting the importance of fine-tuning and the need to
clarify where necessary. To make classroom discourse effectiveit isimportant to
use various modification strategies. Scaffolding helps us to increase learning
opportunities in the classroom. The kill of taking alearner’s contribution, improving
it and feeding it back to the learner requires conscious effort and mental
promptness.
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Check Your Progress 6
Notes: @) Writeyour answersinthe spacegiven below:
b) Compareyour answerswith those givenat theend of the Unit.

1. Complete the following sentences by using appropriate
words or phrases:

a. We should modify our speech in the classroom because
if learners do not understand ...........ccccoccereeennnnns

b. To ensure that our students understand what we say in
Class We NEEA 10 ....c.ceevee i

€ SCAfOIAING IS... e e e

2. What aspects of teacher’s speech are generally modified?

3. Read thefollowing extracts (a-€) and identify the modification Strategy

which is being used by the teacher in each of them:

a Teacher: You have just mentioned that you like villages...can you
elaborate why

b. Teacher: Isit clear?

c. Student: I mean...when we go to mal we see things...many
things...then we like some...but we not buy...we spend time with
friend...roaming, enjoying...then eating and come back...not buy
anything
Teacher: yes...you mean we do window shopping...that iswe only
see things and we do not buy...

d. Teacher: | didn’t understand...can you please clarify what do you
mean by a nice job?

e. Student: | like going to my friend's place and a lot of time with
her...we spend together . ..then download movies and um. .. sometimes

buying....
Teacher: ...and go for shopping...




46 NEGOTIATED INTERACTION

The above strategies need to be incorporated in our classroom discourse in
a balanced manner so that we can facilitate learning. Matching each of these
strategies with our pedagogic goals will give us the desired effect. When we
use multiple and appropriate strategies to manage our classroom interaction
we succeed in promoting negotiated interaction. Instead of accepting the first
learner contribution we need to push the learners to interact adequately. In
order to understand negotiated interaction we now turn to the issue of talk
management and topic management.

Talk management

Tak management is defined as an “activity” of classroom discourse. It refers
to the ways in which the participants (teacher and the learners) conduct their
classroom conversation in order to achieve their immediate learning goals.
The structure of information exchange determines the way in which the talk
is managed. In other words, the types of questions asked and the kinds of
responses determine how it is controlled.

The IRF sequence (as discussed in earlier sections) is considered to be the
most commonly found structure of information exchange where | stands for
teacher initiation, R for learner response and F is the feedback provided by
the teacher. This structure doesn’t allow learners to interact freely or to
genuinely communicate and expressther ideas. In classrooms where the teacher
tightly controlsthe talk it gives rise to an IRF sequence dominated interaction
which is extremely limited.

Negotiated interaction helps teachers to break the |RF pattern as teachers
engage in jointly generating meaningful classroom talk. For example, the
teacher’s questions may try to elicit learner responses which are based on
their own opinions and interpretations and not facts directly taken from
textbook.

We should try to encourage the learner to struggle to express themselves by
providing linguistic and paralinguistic cues. In classrooms where negotiated
interaction is missing the teachers end up answering their own questions or
they stop with the first ‘correct’ response. This doesn't allow opportunities
for other learnersto stretch their linguistic repertoire and take part in classroom
discourse.

Asking more referentia questions that seek information and allow open-ended
answers facilitate meaningful interaction as compared to asking display questions
that restrict teachers and learnersto exhibit their linguistic competence only.

Kumaravadivelu (2003) points out that asking referentid questions alone need
not break the IRF chain. Teachers need to pay attention to the meanings of
the responses rather than treat questions and responses in a routinized and
rituaized manner.

Real negotiated interaction can take place only if we focus on the meaning
contained in the learners responses rather than evaluate it linguistically and
move on. We need to connect our talk management with effective topic

management.
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Topic management

We should give freedom to the learners to nominate topics as it provides an
effective basis for interactional opportunities. Topicalization is defined as a
process by which learners take up something the teacher or another learner
says and (attempt to) make it into next topic. There are several advantages
of letting learners have control over the topic:

e Linguistic complexity of the input can be tailored to the learner’s own
levdl.

e It can also create better opportunities for negotiating meaning when a
communicative problem occurs

e It can dso facilitate the production of more complex and extensive output
on the part of the learner

Research has shown that learners benefit more from self-and peer-nominated
topics than from teacher-nominated topics as they are more likely to create
and sustain motivation among the learners and give them a sense of freedom
and achievement in taking some control of the classroom discourse. Even
learners who do not participate directly in the interaction by initiating a response
benefit unknowingly from their peers contributions. Thusit not only resultsin
increased opportunity for practice but also enables learning.

In topic as well as turn management we teachers play a crucia role. It cannot
be denied that the structure of information exchanged (whether it will be IRF
or not) to a large extent depends on the teacher, hig’her questions, ways to
manage turns and the degree of freedom he/she allows to let learners take
over topic nomination.

Check Your Progress 7
1. Answer the following questions in not more than 100-150 words

a  How can we encourage negotiated interaction in our classroom
and thereby break the IRF structure?

b. How can we give greater participation rightsto our learners?
c. What istopicalization? What are its advantages?




4.7 CLASSROOM INTERACTIONAL
COMPETENCE (CIC)

Classroom interactional competence (CIC) is defined as, ‘ Teachers and learners
ability to use interaction as atool for mediating and assisting learning’ (Walsh
2006:132).This notion of CIC puts interaction at the centre of teaching and
learning and argues that by improving CIC, both teachers and learners will
immediately improve learning and opportunities for learning.

When we interact in the classroom we often focus on the learner’s ability to
produce correct utterances, rather than to negotiate meanings or clarify a
point of view or idea. Therefore, teachers need to consider how effectively
learner interacts. In other words, our attempt should be to understand how
well a student co-constructs meanings with other students and the teacher.
Thus, CIC demands a shift in focus on individual learner to a collective
competence. Proponents of this idea of CIC argue that being accurate or
fluent speakers in themselves is not sufficient. Learners need to be able to
pay attention to the context of interaction, to listen, and show that they have
understood, to clarify meanings, to repair breakdowns and so on.

A focus on interactional competence allows us to concentrate more on the
ability of learners to communicate intended meaning and to establish joint
understandings in the classroom. Essentially, interactional competence is
concerned with what goes on between participants (of an interaction) and
how that communication is managed. Rather than fluency, CIC is concerned
with confluence: which is the act of making spoken language fluent together
with another speaker. Confluence highlights the ways in which speakers attend
to each other’s contributions and focus on collective meaning-making. This
concept of confluence lies at the heart of classroom communication, where
the participants (learners and teacher) are engaged in a constant process of
trying to make sense of each other, negotiate meanings, assist and query,
support, clarify and so on. Thus, both inside and outside the classroom being
confluent is more important than fluent.

CIC dlows participants of a discourse to display and orient to learning through
interactions that are co-constructed and demonstrate abilities to jointly create
discourse that is conducive to learning. CIC focusses on the ways in which
teachers and learners’ interactional decisions and subsequent actions enhance
learning.

Developing CIC

We need to consciously develop our CIC in order to make our classroom
discourse effective and to facilitate learning. A teacher who demonstrates
adequate CIC uses language which is appropriate to hig’her teaching goals.
Essentidly, this entails an understanding of the need to use language appropriate
to teaching godsthat is adjusted in relation to the co- construction of meaning
and the unfolding agenda of a lesson. Second, CIC facilitates interactional
space. Learners are given adequate space to participate in the discourse, to
contribute to the class conversation and to receive feedback on their
contributions. Third, the interactionally competent teacher is able to shape
learner contributions by scaffolding, paraphrasing, repeating and so on.
Essentially, through shaping the discourse, a teacher is helping learnersto say
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what they mean by using the most appropriate language to do so. Finally, CIC
makes use of effective eliciting strategies. The ability to ask questions, to
refine and adjust those questions and to clarify for learners is central to the
notion of CIC.

Enhanced CIC results in more learning oriented interactions and it facilitates
interactional space. We can maximise interactional space in our classrooms by
increasing wait-time, by resisting the temptation to fill slence (that is by reducing
teacher echo), by promoting extended learner turns and by allowing planning
time. By increasing learner space, we can alow learners to be able to
contribute to the process of co-constructing meanings, which is at the heart
of classroom interaction.

Check Your Progress 8
Notes:a) Writeyour answersin the space given below:

b) Compareyour answerswiththose given at the end of the Unit.
1. What is classroom interactional competence (CIC)?.

2. How do we develop our CIC in order to enhance our classroom
discourse and hence learning? Discuss some of the strategies that a
teacher with a good CIC consciously uses it in her classroom
discourse.

3. Based on your reading of the entire unit complete the table below.
The first one has been done for you.

Interactional feature Descriptions
Scaffolding

Direct repair

Content feedback

Form-focused feedback

Extended wait-time

-~ 0o o 0O T o

Referentia questions
Display questions

Seeking clarifications
Confirmation checks

-2 Q

J.  Extended learner/teacher turn
k. Teacher echo

[.  Turn completion




48 LET USSUM UP

In this unit we discussed the importance of promoting meaningful classroom
interaction in order to enhance learning in our classrooms. Classroom discourse
directs and sustains classroom interaction. The primary respongbility to promote
meaningful and effective discourse in the classroom lies with the teacher. As
two third of classroom speech constitutes teacher’s speech or teacher talk it
is very important to understand how we can optimise our discourse instead
of maximising it. We discussed the typical and restrictive |RF structure of
classroom discourse and we also discussed a number of strategies that we
need to consciously develop in order to break the IRF structure and facilitate
learning in our classroom. Some of the strategies are:

1. First of all, we should use appropriate question types which match our
pedagogic goalsintended learning outcomes. Effective dicitation compels
learnersto think and engage in deep learning.

2. Wait time needs to be extended so that learners get adequate time to
think about our questions and frame their answers without feeling
pressurised and anxious

3. Reducing teacher echo can increase interactional space for learners

4. While giving feedback we must choose appropriate repair strategy (direct/
indirect; form-focused and content feedback) to suit our pedagogic goals.

5. We need to use modification strategies to modify our speech to learners.
This ensures learner participation and comprehension. Some modification
strategies are: Confirmation checks, comprehension checks, repetition,
clarification requests, reformulation, completion and backtracking.

6. Scaffolding is a useful way to enhance learner participation by
reformulating, modelling and extending learner responses.

We highlighted the importance of promoting negotiated interaction in the
classroom in order to provide rich learning environment. Instead of accepting
the first learner response it is essential that we push learners to express more
clearly. Focusing on the meaning of the message rather than looking for a
‘correct’” answer facilitates interaction. Letting learners take control over topic
selection allows room for learner participation. Therefore as teachers we
need to be active listeners, constantly reaffirming, questioning and clarifying
learner contributions in order to co-construct meanings effectively in the
classroom thereby maximizing learning opportunities.
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4.10 ANSWERS

Check Your Progress 1

1. Theword ‘react’ in the context of classroom is often used to describe
to the constant interaction that takes place between the learners and the
teacher and among the learners themselves.

2. Who getsto speak? (participants' turn distribution)
What do they talk about? (topic)

What does each participant do with the various opportunities to speak?
(task)

What sort of atmosphere is created? (tone)
What accent, dialect or language is used? (code)

3. We need to understand classroom interaction in order to facilitate language
learning. The qudity of interaction is largely determined by teachers during
thelr face-to-face communication with the learners. As qudity of interaction
contributes to learning, it isimportant to optimize it rather than maximizing
it. To improve language learning in the classroom, appropriate interaction
in tandem with desired learning outcomes has to be encouraged.

Check Your Progress 2

1. a Researchinthe area of classroom discourse suggests that teacher
plays an important role in understanding, establishing and maintaining
patterns of communication that foster, to the greatest extent, both
classroom learning and second language acquisition. Therefore,
classroom discourse needs to be understood to promote learning in
the classroom.

b. Sinclair and Coulthard(1975) proposed that the underlying structure
of second language classrooms typically represent sequences of



discourse ‘moves’ IR (E/F), where | isteacher initiation, R is learner
response and E/F is an optiona evaluation or feedback by the teacher
In later versions of the model, F became follow- up. This model is
referred to as the |RF sequence or structure.

IRF is the most dominant sequence in most classrooms because of
the following reasons:

Teachers and students' expectations consider question and answer
routines as appropriate classroom behaviour. This is how
conversation, in a classroom, is characterized.

Teachers feel the need to make learners ‘feel good’. The feedback
given by a teacher to a student is important and necessary.

The system of power relations in most classes means that it isthe
teacher who has more of the ‘floor’ owing to asymmetrical roles.

Finaly, the time constraints facing teachers make them believe that
guestion and answer routines are the most effective means of
advancing the classroom discourse.

The IRF sequence has a negative effect on classroom communication
because it gives minimum interactional space to the learners. The
teacher talk considerably increases and learners don’t get enough
opportunities for language use. In order to facilitate learning in the
classroom we need to grant greater participation rightsto our learners
and allow them to play a more central role in classroom interaction.
If our classroom discourse is dominated by the | RF sequence then
interaction can become very mechanical and also monotonous. We
need to be aware of this and we should consciously try to break the
IRF pattern by using various strategies.

Some typical characteristics of second language classrooms are:
teachers control the topic of discussion;

teachers control who may participate and when; students take their
cues from teachers;

role relationships between teachers and learners are unequal; teachers
are responsible for managing the interaction which occurs; teachers
talk more.

True/Fase

a

False

Two third of the classroom discourse constitutes teacher talk
False

| RF stands for Initiation, Response and Follow-up

True

True

Fase
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Teaching and Assessing We should try to break the |RF structure by using appropriate strategies.
Language Acrossthe
Curriculum Check Your Progress 3
1. Some examples of each question type are given below:
a Digplay questions:
Who is the prime minister of India?
What is the capital of Britain”
b. Referential questions:
Do you like your school”
Why do you like dogs?
c. Close-ended:
When do we celebrate children’s' day?
Is Pranav Mukherjee the President of India®?
d. Open-ended:
What is your opinion on euthanasia”

Do you think schools should stop having uniforms?

2. Benjamin Bloom divided the questions into six types and defined each of
them as follows:

Knowledge questions that ask students to get information given in their
book or in any other source of knowledge. Example: Where is the Gir
Forest”

Comprehension questions that ask for understanding. Example: What
does the author mean by ‘ surrender value?

Application questions that involve using one’s understanding. Example:
“How does yoga help build concentration?

Analysis questions that ask for looking at parts of a situation. Example:
‘In what ways is a solar heater better or worse than an electric heater?

Synthesis questions which ask students to combine their skills to create
new ideas. Example: ‘“What can we do to make roads safe for visually
challenged people?

Evaluation questions which ask people to make judgements. Example:
‘Are large dams best answers to water and power shortages?

3. Inorder to promote thinking in the classroom we need to ask referential
guestions which are genuine questions and demand thinking on the part
of the learner. Moreover, open-ended questions which have multiple
answers also promote thinking and learning.
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Check Your Progress 4

1. Question type(s) Pedagogic goal

Display questions g Give practice in grammatical
Closed questions sructure

Display questions h. Help improve pronunciation
Closed questions

Referential questions i. Initiate discussion

Open-ended questions
Application questions

Referentia questions j. Develop oral fluency
Open-ended questions
Comprehension guestions

Synthesis questions
Display questions k. To teach subskills of reading
Closed questions (scanning/skimming a text)
Referential questions l.  To encourage learnersto
Open-ended questions express their opinion
Synthesis questions
Application questions
Evaluation questions

2. The time that the teacher gives to the students to think and frame an

answer is called wait time. Increasing wait time brings about greater
learner participation and significantly contributes to higher-quality
classroom discourse. Specifically, increase in wait time results in an
increase in:

the average length of student responses

the number of speculative responses

student-initiated questions

student-student interaction

statements and responses based on inference

interactional space that enables turn-taking to be slowed down

thinking or rehearsal time

Increased teacher echo can disrupt the flow of the discourse and reduce

learners interactional space. Therefore, we teachers need to be aware
of the function of echo and of the ‘dangers of overusing it. Reduced
echo is regarded as a positive strategy that has an important role to play
in facilitating learning opportunities in the classroom.

The Classroom as a
Space for Discourse
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Check Your Progress 5

1. Repair refersto error correction. The term error correction is a broader
term which encompasses all types of teacher feedback. Error correction
may be direct or indirect, overt or covert.

Direct repair: Thisrefersto overt error correction. Direct repair involves
correcting an error quickly and directly.

Example:
Student: My brother like bikes...
Teacher: not like...likes...he likes bikes

Indirect repair: Thisrepair strategy is covert. In this strategy instead of correcting
an error directly, the teacher triesto get the correct response from the learner by
giving hints and cues. In other words the teacher triesto elicit the correct response
through questions or appropriate prompts.

Example

Student: My brother like bikes...

Teacher: Your brother....7

Student: like bikes...

Teacher: he...you are taking about your brother...he...
Student: likes bikes...

2. a Form-focused feedback, indirect repair; Pedagogic goal: to develop
accuracy

b. Content feedback ;Pedagogic god: to deveop fluency, encourage learners
to speak

c. Form-focused feedback, direct repair; Pedagogic goal: to develop
accuracy, check knowledge of facts

d. Content feedback; Pedagogic godl: to initiate/sustain discussion
Check Your Progress 6

1. a Weshould modify our speech in the classroom because if learners do
not undergand the input they receive, it is unlikely that they will progress
(Krashen, 1985)

b. To ensurethat our students understand what we say in class we need
to match our vocabulary with their proficiency level, use grammatical
structures that are not too difficult for them to comprehend, avoid
idiomatic expressons, reduce our speed of delivery and use appropriate
gestures and facial expressions.

c. Reformulation isrephrasing alearner’s utterance

d. Clarification request is asking studentsfor clarification



e. Scaffolding isan interactional feature wherein languageis‘fed in’ by the
teacher during an exchange, to help learners express themselves more
Clearly.

The following aspects of teacher’s gpeech are generally modified:

Vocabulary is simplified and idiomatic phrases are avoided.

e  Grammar issmplified through the use of shorter, Smpler utterances and
increased use of present tense.

Pronunciation is modified by the use of dower, clearer speech and by
more widespread use of standard forms,

e Findly, teachers make increased use of gestures and facia expressions.
a Backtracking

b. Comprehension check

c. Reformulation

d. Clarification request

e. Completion

Check Your Progress 7

1.

Negotiated interaction helps teachersto break the IRF pattern as teachers
engage in jointly generating meaningful classroom talk. For example, the
teacher’s questions may try to elicit learner responses which are based on
their own opinions and interpretations and not facts directly taken from
textbook. We should try to encourage the learner to struggle to express
themsalves by providing linguigtic and parainguistic cues. For indance, asking
more referentid questions that seek information and allow open-ended answers
facilitate meaningful interaction as compared to asking display questions that
restrict teachers and learners to exhibit their linguistic competence only. In
classrooms where negotiated interaction is missing the teachers end up
answering their own questions or they stop with the first *correct’ response.
This doesn't alow opportunities for other learnersto stretch their linguistic
repertoire and take part in classroom discourse.

We can grant more participation rights to our learners by encouraging
topicalization. When the learners take control of the discussion they gain
more interactiona space and this enhances learner participation. Along with
appropriate elicitation strategies we aso need to allow learners to take
control over the interaction.

Topicalization is defined as a process by which learners take up something
the teacher or another learner saysand (attempt to) make it into next topic.
There are several advantages of letting learners have control over the topic:

e Linguistic complexity of the input can be tailored to the learner’s own
level.

e It canalso create better opportunities for negotiating meaning when a
communicative problem occurs

The Classroom as a
Space for Discourse
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Teaching and Assessing e It can also facilitate the production of more complex and extensive

L anguage Acrossthe output on the part of the learner
Curriculum

Check Your Progress 8

1. Classroom interactional competence (CIC) is defined as, ‘ Teachers and
learners ahility to use interaction asatool for mediating and assisting learning’
(Walsh 2006:132). This notion of CIC puts interaction at the centre of teaching
and learning and argues that by improving CIC, both teachers and learners
will immediately improve learning and opportunities for learning.

2. We need to consciously develop our CIC in order to make our classroom
discourse effective and to facilitate learning. A teacher who demonstrates
adequate CIC uses language which is appropriate to his’her teaching goals.
Essentidly, this entalls an understanding of the need to use language
gopropriate to teaching gods thet is adjusted in relation to the co- congruction
of meaning and the unfolding agenda of a lesson. Second, CIC facilitates
interactional space. Learners are given adequate space to participate in the
discourse, to contribute to the class conversation and to receive feedback on
their contributions. Third, the interactionally competent teacher is able to
shape learner contributions by scaffolding, paraphrasing, repeating and so
on. Essentially, through shaping the discourse, ateacher is helping learners
to say what they mean by using the most appropriate language to do so.
Finaly, CIC makes use of effective eliciting strategies. The ability to ask
guestions, to refine and adjust those questions and to clarify for learnersis
central to the notion of CIC.

3. |Interactional feature Descriptions

a Scaffolding

b. Direct repair

Content feedback
Form-focused feedback
Extended wait-time
Referentia questions

- ©® o o

Display questions

Seeking clarifications
Confirmation checks

. Extended learner/teacher turn
k. Teacher echo

[.  Turncompletion

s Q
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